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ABSTRACT

The research sought to determine challenges tlafaaed open secondary schools running
within conventional secondary schools. Open schofié&s education to both youths and adults

as an alternative for those who cannot access otional secondary school.

The research used the case study design. Questiesinwere used as data collecting
instruments. Records like teaching time tables, aMalNational Examination’s results for
MSCE and learners’ progress books kept by admaimts and teachers were also used. Oral
interviews were also used in collecting data. Teuea representative samples, learners were
sampled using stratified method, whereby they wdivéded into different classes and sex.
Convenience sampling was used in selection of adtrators from both the open and

conventional schools.
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Open school students seemed not to have a reat widhe institutions where they were
attending schools resulting into indiscipline réas like stealing and vandalisms. There were
no establishments of student prefect bodies tastiridge between students and teachers. There
were no establishment of structures by Governnmertsure supervision in the running of open
secondary schools. Findings also revealed thatertgds are caused by neglecting the rules on
admission. Rules stipulate that registration foy aaurse should be based upon production of
evidence of having passed the previous level of eéBawent examinations. While open
secondary students are also part of the main sctivelresearch’s findings revealed that learners
are denied access to library, transport, laboratught studies and entertainments facilities. This
affected their grades in both Junior Certificateanations and the Malawi School Certificate

Examinations.

The research had financial and operational linategti The impact of these limitations on the

whole process were however, mitigated by the ctsmadopted by the researcher.



Table of Contents

D7 1[0 A 1 (@ ]\ RSP RT [
ACKNOWLEDGEMENT ..ottt ettt s e s samne e s nnaee e e i
DECLARATION .ttt ettt ettt e e e ettt e e et et eerane e e s snbbe e e e e annreeas iii
ACRONYMS .ottt mnme e e e ettt e e e ettt e e e e tta e e e e e entteeeeannneeeeasbeeeeeeannteeeeeans iv
LIST OF TABLES. ..ot iiieiii ettt ekttt ettt e e e et e e e e et e e e e nnnaee e s Vv
LIST OF FIGURES ...ttt ettt neae et e e e s e snnbe s Vi
LIST OF APPENDECIES ......outiiiiiiiiiiee e o st e e steea e e asttte e e e s anttee e e s snnneesannneeeeeennnes vii
ABSTRACT ettt ettt ettt e s mrmee e e s ettt e e e e e te e e e e e s ttae e e e e antteeeeaanne e e e nneeeeeeannrneeeeans viii
TabIE Of CONLENIS ...t e e e et r e e e e e e e eaneeees iX
CHAPTER 1: INTRODUGCTION. ...iiiiiiiiiiteeiestimmmm s eeeeeessstaeeaessnssaeaesssssseesesansseessnssssessanns 1
1.1 BACKGIOUNG ... et e e e e e e et e e e e et e e et e e e e e e e e e e e e e e e e e e e e e e e eaeaeeas 1
1.2 Statement of the Problem. ...........o e 2
1.3 Critical reSearCh QUESTION. ............cooueeteeeiitiitieiieiieaataeeeaeaeaeaeaesnemnneeeeeeeseeeeeseeeeees 2
1.4 Research ODJECHIVES .........eiiiiieeeeeeeeee e 3
1.5 PUrPOSE Of the STUAY ....vvviiiiiiiiiiit e 3
1.6 Rationale of the study/ motivation statement................ccccevieiiiiieeeee e, 3
1.7 Significance of the StUAY. .........ooo i 4
CHAPTER 2: REVIEW OF RELATED LITERATURE.......ceeiiiieeiceee e 5
2.1 History of Education in MalaWi ...........cceeciiiiiiiiiiii e 5
P22 I 1 {0 To [ Tox 1 [0 o BSOSO PP ST PPPPPPPPPPPPP 5
2.1.2 The Universities Mission to Central AffiCa...........uuvuiviiiiiiiiiiiiiiiiiiiiiiiiieeeeeeee 5
2.1.3 The Free Church of Scotland Presbyteriamigstionia Mission................ccccceeunee.
2.1.4 The Dutch Reformed Church Mission- NKhomadis..............ccceeevveeeeriiniininnnee. 6
2.1.5 The Church of Scotland Presbyterian - Thatgta Mission..............cccccecccnnnnnns 6
2.1.6 The Zambezi Industrial MiSSION.........cccoaiiiiiiii e, 7
2.1.7 The Roman Catholic ChUICh ... 7
2.2 The Educational System and Policy in MalaWi-..c.........ccoooveeiiiiiiees 7
2.3 Definitions and Importance of Open Day Secon@ahool. .............cceevvveviiiiinnnen. Q.1
P2 Tt R [ 11 Yo [T 1T o U 10
2.3.2 OPEN LEAIMING ..etvttiiiiiiiiiiiiitiitmmmmeme e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e aaaaaaaaaaaaaaaaaaaaaans 11



2.3.3 The Genesis of Open Secondary SChoOIS.........coooooiiiiiiii e 11

2.4 Concepts Related to Open Secondary SchQQl..............ocvvvviiiiiiiiiiiiiiiiiiiiiienennn. 13
2.4.1 Double Shift SChOOIS ... 13
2.5 Challenges of Open Secondary SChOOl .....ccccceiiiiiiiiiiiiiiiii e 14
2.6 Management Finances for an Open SecondaryoBchQ.............evevviiiiiiinnnnnn. 18
2.7 Problems in Sharing of Resources by Conventam& Open Learners .............c........ 19
CHAPTER 3. RESEARCH DESIGN AND METHODOLOGY.. .oeeeiitiieeesiniieeeeeaiienns 21
3.1 RESEAICN DESIGN. ... it 21
3.2 StUAY POPUIALION ... 21
3.3 Sampling Size and POPUIAtioN. ........coovviiiiiiiii e 21
3.4 Data Collection Methods and INStrumMents ..., 22
3.5 Validity and Reliability of the Research InStrents .................ieee, 22
3.6 Ethical CoNSIAEratioNS. ...........uuiiiiieeeeeree et e e e e e e e e 23
3.7 RESEAICN Paradigim ........ccociiii e sttt ettt eeeteeeee s e e e e eeeaeaeaeaeaeaeaeeees 23
3.8 Conceptual Frame WOIK .............uuuus cemmmmm e 24
3.9 TheoretiCal Frame WOIK ...........ooiiii oot e e 24
3.10 DATA ANALY SIS . oottt s e sttt e ea e e et e e e s st e e e e abneaeensseeeeeannneeeas 27
3.10.1 Meaning of data @nalyYSiS....... ... ceeeeaieiieiae e 27
3.10.2 QUANItALIVE DAL .....uuiieeeeieeiiieeeeee e 29
3.10.3 QUANITALIVE ALA........uvuveii e e cccceeer e e e et rree e e e e e e e e e e e 29
3.10.4 Limitations Of the StUAY .......... ..o eeerieiiiiiiiiiiiiiiiiieiiiiieeeeeee e eeee e eeeeees 31
CHAPTER 4: DATA PRESENTATION AND ANALYSIS .....outiiiiiiiiiiie e 33
o R 1 ({0 To [0 o1 1] o PP PP PP PPPPPPPPPPPI 33
4.2 details about SChOOIS UNAEI StUAY ... cammmmmmeeiiiiiieie e 34
4.2.1 Katoto SeCONdary SCNOOL. ........uuuiie e 34
4.2.2 Rumphi Secondary SChoOl ........ ..ot 35
4.2.3 Chilumba secondary SChOOL...........ooueieeriiiiii s 36
4.3 Details about reSPONUENTS........ ... ettt ess e eeeeaenenes 37
4.3.1 StUdentS INTEIVIEWEM. ........cooi ettt teebee e s beeeneneeeeeeeeeeeeees 37
4.3.2 Head Teachers INtErVIEWEM. .........occommuiiiiiiiee e 38
4.3.3 Coordinators INtEIVIEWEM .............eeeeiieiieiieieeeieeee e eeeeeee e aeebee s e neeeeeeeeeeeees 38

Xi



4.3.4 Age RaANQE Of LEAINEIS. ... 39

4.4 Access to learning faCilities.........ooi oo 40
4.4.1 Distances covered DY [@ArNErS ... 40
4.4.2 Negative effects of distance on academi®p@dnce .............ceeeeeeeeeeeeenn AL
4.4.3 Problems of Covering Long Distances for SEh00...........cccceeiiiii 42

4.5 ACCOMMODATION FOR OPEN SECONDARY LEARNERS oeeeiieiiiiiieeeei, 43
4.5.2 The quality of accommodation used by learireapen secondary schools.......... 43
4.5.3Problems of self-boarding on female students.............coooooieiii e 44
4.5.3 Security in rented houses for the open sexgridarners.............ccccccevveeeee. . 4B..

4.6 ALLOCATION OF LEARNING TIME IN A DAY FOR OPEN S8HOOLS.............. 48
4.6.1 Views on the allocated 1earning tiMe . . ... 48

4.6.2 Time allocation for learning at Katoto, Chilba and Rumphi Open Secondary
SCRNOO0IS. e e e e e e e e e aaaaaaaa 48

4.6.3 Problems with this time allocation at Katd&mphi and Chilumba open schools50

4.7 Sharing of Materials amongst open and convealti@arners...............cccccceeeeeenn. b2.
4.7.1 How materials are shared at the schoQl ... 52
4.7.3 Materials that are shared and not sharetidynto schools..............cccceeeeeen. 53..
4.7.4 Materials that are shared...........ccccceeeiiiiii e 53
4.7.5 Problems experienced in sharing some of titenmals and facilities. ................... 54

4.8 Materials that were not shared amongst OperCamdentional Secondary Schools. .56

4.8.1 NIGNE STUAIES. .ottt ettt e e e e e 56
4.8.1.1 How night studies affect learrsaademically.............ooooeieiiioeee . 56
4.8.2 ENEITAINIMIENTS. ...uuiiiiiiiiiiitieees s s sesesesssesesstessbesessbestssbssesmemmneeeeeeeeeeeeesneees 57
4.8.3 LIDIArIES. ..ce e ettt 57
4.8.4 LabOratOries. ....coe oo 58
4.8.5 How respondents feel academic grades camfm@ved through the use of library59
v I SR I = 1 LS o Lo = Vo |1 [ PP PPPPPP 60
4.9 Reasons that made students join open SChQQla...........ocovviiiiiiiiiiiiiiiiiiiiieeeee. 61
4.9.1 Reasons for joining 0pen SChOOL. ......c.eeueiiiiiiiiiiiiiiiiiiiiieiiieiie e 61
e T I R =T == i [ PP 61
4.9.1.2 LACK OF TEES ...eeiiiiiiiii et 62

Xii



4.9.1.3 Did not qualify to secondary SChOOL..............ooooiiiiii e, 62

4.9.0.4 UP GradiNg..cccceeeeeeeeiiiiieie e e a e 63
4.9.1.5 Need for secondary SCNOOL. ..o ooiiiiiieie e 63
4.9.1.6 POSHING Of PArENTS......eiiiiceeeeeeeeieiiiiieiieeeeeeeaeeteeeee e aee e e rerneeeeeeeeeeeeeeeeeeeeeeees 64
4.10 Advantages of open SChOOIS t0 I€AIMErS c oo, 64
4.710.1 PEISONAI FEASOMNS .....ceiiiiiiieiiitaeaaaaaa e e e e e e e e e e e e e e e et e et e e ta e et et e e ttetettaaaaaaaaaaaaaaaaaaaaaaaaaaaaas 64
4.10.2 ACAAEIMIC FEASONS ... . eieeee e e et eeeeeeeeeeeeeeeaeesaeseeeeetasbessesbbmnmeneaeeeseeeeeeees 66
4.11 PROBLEMS IN ADMINISTRATION OF OPEN SECONDARYCHIOOL............ 66
4.11.1 Problems experienced by the head teachers.............ccccceeiiii e, 68
4.11.2 Problems experienced by cOOrdinatorS........ccocoveeiiiiieiiiiiiiie e 68
CHAPTER 5: SUMMARY OF FINDINGS AND RECOMMENDATIONS...........cccvveeenn. 70
oI I [ 11 700 [T i o o [T PP PP PPPPPPPPI 70
5.1.1 Findings from the related Herature ..............oovvvvveiiiiiiiiiiiiiiiiiiiieiieerereee e 70
5.1.2 Findings from empirical iINVEStIGatioN. e cevveeeeeeeieiiiiiiiiiiiiiiieiiiiieieniieeeeeeeeens 71
5.2 RECOMMENDATIONS ....ooiitiitiei ittt ettt e e s snbeeasereeee e 74
5.2.1 Recommendations to schools running open 8ac@ISChoOIS............uvvevvniiniinnnnns 74
5.3 Suggestions for further reSEarch ...... oo 76
5.4 CONCIUSION ... 76
APPENDIX 1: Students of Chilumba open secondarpgth..............ccouvvvviieiiiiiivinnnnnnnd d
APPENDIX 2: Students of Katoto secondary schaal...........ccccooiiiiiiiiiiiiiiiini s 78
APPENDIX 3: Students of Rumphi secondary schaal.................cccccoiiiiennn, 79
APPENDIX 4: Concert letter to participate in thBML. ............eeveviiiiiiiiiiimeeeeeen 80
APPENDIXS5: INtroduCtory letter... ..o e e e 81
APPENDIX 6: Questionnaire for StUAENTS ......cccceeieriiieiiiiiiiiiiiiee e e 83
APPENDIX 7: Oral questions to the Head teachers............cccccviiiiiiiiiiiiiiiiiiciiieeeee 87
Appendix 8: Oral Questions to the CoOrdiNAtOLS............uvvuiireiiriieiiriiiiiirirrrerrereee e 89
BIBILIOGRAPHY ..ottt ettt ettt ettt e ekt e e e en e e e st b e e e s annbneeeeans 91

Xiii



CHAPTER 1: INTRODUCTION.

1.1 Background
In Malawi Open Secondary Schools (OSS) originatechfOpen and Distance Learning which

started as Malawi correspondence college (MCC).NIB€ was established as a department of
the Ministry of Education and Culture in 1965. Aadiag to Program and Sector Policy (1965),
in 1973, MCC used three mediums of instructions elgmface to face, sets and radio. The
inclusion of radio made MCCs to be known as Mala@orrespondence College and
Broadcasting Unit. At this particular time the nragams were to provide formal education to
those who had failed to secure places in seconsiamgols, upgrade primary school teachers
from T4 to T3 and then to T2 and offer educatioadalts who had missed it at their time. These
learners received their education at MCC centréslevothers in their homes through open and
distance learning. Those who were using mater@lghie conventional secondary school were
known as Night Schools. In 1987, MCC centres chdntge Malawi College of Distance
Education (MCDE) centres. These Distance Educdlientres used primary school teachers to

supervise and guide learners in using printed skizhich were known as sets.

Program and Sector Policy (1999), explains th&ecember, 1998 after the introduction of free
primary education (FPE), the government turnedMalawi College of Distance Education
Centres into Community Day Secondary Schools (CpS®sch were to offer conventional
secondary education. Consequently access to thekeols was through selection by
government. This suggests that those who were eletted to these schools, including adults
who wanted to upgrade, were left with no alterratecess to education. In trying to solve the
problem, night schools were turned into Open Seagn8chools. They continued the use of the
printed materials produced by the MCDE.

To date these Open Secondary schools have bed&fisgtstd at almost every conventional day or
boarding school. Students from both Conventiona @pen Secondary Schools share all the
resources like teaching staff, learning classrodinsary facilities, laboratories, school sporting

facilities and writing the same type of examinasio@pen school use the concept of a double

shift school system which is described by Bray @0@s the one where two sets of different



learners are taught within the same premises iaya asing the same resources including the

teaching staff.

Both Open Secondary School and Conventional sca@lunder the administration of a head
teacher of the conventional school. This is dordbeeately so that affairs of the open school do
not disturb the smooth running of the day schodle Tiead teacher delegates the coordinator
who runs the affairs of the open school. These ashare operating under the same roof hence

they are faced with challenges in their operatiwhi&h are to be explored in this research.

1.2 Satement of the problem.

In order to achieve access to quality secondargathn, the government has introduced open
secondary schooling supported by MCDE, a departnmeMinistry of Education Science and
Technology (Streuli and Moleni, 2008). CurrentlygdpSecondary Schools run in Government
conventional schools which are approved by MCDE |l@wa College of Distance Education,
2008). In trying to maintain quality in these sclspcconventional schools are expected to
support Open Schools with all the facilities whichlude infrastructures, teaching staff, teaching
and learning resources. Open secondary schoolelesamxpect that whatever teaching and
learning resources that conventional students iges ghould also be given to them. Parents and
guardians expect the performance of Open Schoohdesm to be the same with conventional
school learners. MCDE provides open schools withted materials that support learners in
their learning process. In spite of all these ¢$ftwy Government, Lewin and Sayed (2005), cited
by Streuli and Moleni (2008), explain that Open @&tary Schools continue to provide poor
quality of education characterised by low pass srate the Malawi School Certificate
Examinations (MSCE).

This study is seen as an effort to look at thelehgks experienced by learners, administrators
and teachers in open schools. Problems identitdhelp in the development of a sound policy
that can help to guide in the smooth running ofnopehools which can eventually improve

quality of education in these institutions.



1.3 Critical research question.
The main critical question was: What were the poid that were faced by Open Secondary

Schools in their everyday operations?

1.4 Research objectives

The study had the following objectives:

* Investigate challenges experienced in allocatingetifor helping the Open
Secondary School Learners?
» Determine problems that head teachers of convaaitisthools face in schools
that have an Open Secondary School?
» Assess challenges that Open Secondary School Lkeamezt as they share some
of the schools’ resources with conventional leasfer
» Identify problems that Open Secondary schools’ doators meet in managing
finances for these schools?
1.5 Furpose of the study
The major purpose of this study was to investigdi@llenges experienced by Open Secondary
schools running within conventional secondary stholm order to improve Open students’
academic performance/achievement requires a clederstanding of socio-economic, socio-

cultural, institutional, personal and other probdattmat affect them as they pursue their studies.

1.6 Rationale of the study/ motivation statement

The researcher as a practicing teacher had dissbvibat Open Secondary Schools were very
popular in Malawian educational circles. These sthdave helped Malawians who were not
accommodated in various conventional secondaryatstattain their desired level of education.
Open Secondary Schools have also helped peoplemshe employed in different Government
and non-Government departments with promotion icogaition of new academic grades.
However, studies like that carried by Mult- Siteeather Education Research Project
(MUSTER), (Lewin and Stuart, March,2003) had shdlat there was great interest in studying
problems associated with the provision of free priyneducation with little or no attention in
exposing challenges on the provision of open seamgnsgichools. The additional literature that

was found encouraged open learning up to tertiallgl. However encouraging the provision of



open secondary school without exposing its cha#ierdid not identify solutions to the problems.
This research exposed problems for open secondacagon so that they can be appreciated by

the relevant authorities.

1.7 Significance of the Study.

This study had the promise of exposing the whdleaibn on the problems that were faced by
Open Secondary schools running within the conveatisecondary school. The results found
would motivate other scholars to come up with ferttesearches on the same topic so that more
could be known about it. The results of this reseavould also help to have these challenges
exposed so that efforts could be made to have thetipe improved where improvement is
required so that open secondary school learnerdd caocess education with minimum
challenges. Above all the forms of educational gesnfrom night schools to open secondary
schools had been used by teachers, learners aaedstékeholders oversimplify the complexity
of change; they did not adequately look into systevith several dynamic relationships evolving
over time. Research of this type is intended todnp these challenges so that Malawian

educational policy could be made in such a waydtiress them.



CHAPTER 2: REVIEW OF RELATED LITERATURE
2.1 History of Education in Malawi

2.1.1 Introduction

Most African countries have their educational baokgd from the early missionaries. In trying
to look at the related literature which talks abopen secondary schools, it is worth looking at
the historical background of Malawian educationieBy the history will look at the Universities
Mission to Central Africa, the Free Church of Sand, The Dutch Reformed Church Mission,
Church of Scotland Mission, The Zambezi IndustMédsion and The Roman Catholic. All these
will be discussed briefly in view of how their ct&s were conducted, the subjects offered and
their enrolments.

2.1.2 The Universities Mission to Central Africa

According to Banda (1992), the Universities MisstonCentral Africa established a mission
station at Likoma Island in 1882 which was admaristl by Reverend Johnson. After his death,
Chauncy Maples established a boat which was narfied tam, which had a school and a
chapel. By 1895 the Mission had opened a numbeschbols around the lake. In 1910, an
institution was built at Chiromo where educationswiaeing offered. In 1899, St. Michael
Teacher Training College was founded at MalindMangochi which was shared by students
from Mozambique. By 1924, there were 194 schoolth véin enrolment of 7,600 pupils.
Moreover Banda (1992) explains that the Phelps€doRommission established to evaluate
education offered by this missionaries, affirmst ttieese missionaries were more successful in

attracting girls to school.

The missionary schools were characterized by spemé school equipment just as is the case in
most Malawian schools today since it did not allomancial aid from the government. Their
major focus was to develop intellectual skills béit learners and not the industrial skills like

carpentry and others.



2.1.3 The Free Church of Scotland Presbyterian Livigstonia Mission

This Mission was established under the leadershipieutenant E.D. Young who arrived in
Malawi in 1875. He and his deputy Dr. Robert Lawst festablished the Livingstonia Mission at
Cape Maclear.Phiri (2004) asserts that in March11B8 Laws was asked to open the next
station at Bandawe as an experimental station wieaching started in the open air. He further
states that the main teachers were William Koyi @dldert Namalambe. In trying to woo
learners Phiri (2004) explains that Dr. Laws oftesafety pins, tea spoons of salt fish hooks and
rods. According to Phiri (2004) they later movedkioondowe in 1894 where Dr. Laws took
over leadership and established the Overtoun unstin memory of benefactor Lord Overtoun
of Scotland. This institution started offering hégreducation for learners from other missions.
(Banda, 1992,p4). McCracken (2012) argues that Lavemted a technical school and a
educational college compatible with the best intoa and was composed of both industrial
departments providing engineering, telegraphy, exatry, building and teacher training. Using
what might be associated as having two types ada@shust like conventional and open school
within the same compass; Banda (1992) explains tthet school also had a normal school
which gave a two year course for teachers and apecurse designed for older men. It was
comprised of the primary school, the middle schaotheological school and a school for the
blind. The mission by 1920 had 518 schools witlearlment of 24,472boys and 16,714 girls.

2.1.4 The Dutch Reformed Church Mission- Nkhoma Mision

According to Banda (1992), the Dutch Reformed Chuvtission was established in 1889 as a
branch of Orange Free State. Under the leaderghieanissionaries in the name of Reverends
T.C. Flock and Andrew C. Murray, they had estal@étmission schools at Mvera in Dowa

District, Mphunzi, Nkhoma, Kongwe, Mlanda and KagunBy 1910 the mission had registered
193 schools with 11,016 boys and 9,021 girls witthddna as the headquarters where more
courses were offered. Banda (1992) Argues thanbstonia Mission handed over its Kasungu
Mission to Dutch Reformed Church in 1924 due toitkeh resources. McCracken (2012) The
Missions curriculum was based on the fact that thagted to instil a thorough knowledge of the

word of God into the minds of scholars and preplaesn for agriculture and simple village life.

According to the same author the school also hatlestges of high enrolment.



2.1.5 The Church of Scotland Presbyterian - The Blatyre Mission.

McCracken (2012) explains that Blantyre missiostfaame to Malawi with Henry Henderson as
a leader. He came with the United Free Church Rahigh was headed by E.D. Young. The
mission was named Blantyre which was started dfi @8tober, 1876. According to Banda
(1992), Reverend Scott started the missionary dcimich offered courses in Agriculture,
Simple village industries, religious knowledge,dieg, writing and Arithmetic. By 1910, Banda
(1992) Blantyre mission apart from education wa® alffering political and social life. At this
time their schools numbered 104 with the enrolnm&nB,660 boys and 774girls. He further
explains that to show the love of school by theiesgc by 1924 there were 308 educational
institutions and an overall enrolment of 15,000i[sup

2.1.6 The Zambezi Industrial Mission

According to Banda (1992) this mission was stattgdJoseph Booth at Mitsidi without any
attachment to Britain or America. By 1910 the nmosshad 73 schools with the enrolment of
2,705 boys and 1,520 girls. The same author asbarttdy 1910 the mission had schools where
boot making and mending was done. In 1897 a statias opened at Thyolo where Training
Institute for teachers was opened accommodatinyg ibarders. Students at this college were
trained as teachers and evangelists.

2.1.7 The Roman Catholic Church

Banda (1992), states that the White Fathers ar@gedponda in 1889 after working in Zambia

where they had left only two schools with an averatfendance of 32 pupils. In 1902, they
opened schools at Ntakataka, Muwa, Likuni, and €hehe. They had about 4,000 pupils and
they offered courses in 3Rs, technical educaticaget and Agriculture. McCracken (2012)

argues that women education was underdevelopednmaR Catholic but in 1924 White fathers

found a boarding at Kachebere where girls wereymarso attend school. According to the

author, at Nguludi women were attracted to celibabgre they were taught to read and write.
In his argument Banda (1992) explains that by 1®&0mission had schools at Nguludi, Neno
and Utale with 380 village schools and an ovenatbbnent of 18,000 pupils. These were more
progressive than other missionaries and up to tlae Catholic Church offers the same

education.



2.2 The Educational System and Policy in Malawi.

The formal structure is 8-4-4: eight years of pmyna&ducation, four years of secondary
education and four years of tertiary educatioraddition to primary education, pre-primary and
non-formal education is also considered as basuecatn (Torre and MCI 2010:p12).
Secondary education is composed of two cycles: fireetwo years, students take the Junior
Certificate for Education examinations (JCE). Thed® pass continue to complete two more
years before sitting the Malawi School Certificate Education examinations (MSCE). The
National Policy plan of 2008 to 2017 states thatlevtine country is pursuing the normal formal
approaches to teaching and learning, the Ministmpugh its college of distance education, will
endeavour to increase enrolment in secondary ssHmolmaking open and distance learning
accessible to all eligible students. However Chiamd Matita (2009) explain that the universal
primary school education policy implemented in 19§dored the need to expand secondary

education in terms of infrastructure and other atlono system inputs.

The educational system of Malawi experienced slotvdteady growth since independence in
1964 up until the 1992/3 school year (Hyde et &96). The introduction of free primary
education in Malawi with the absence of expansibsezondary education created a situation
where transition to secondary school representedtteneck. According to the Department of
Education in Malawi Report (2004), it was estimathdt only 18 percent of the secondary
school age group could manage to get to seconddunyos The report further stipulates that
access was not only limited, but also highly unégparticularly affecting children from low
income families and girls. Streuli and Moleni (2D8&tes that:

Entry to secondary education remains highly restgcand inequitable, with less than a

third of young people able to take up the oppotyuta attend secondary schooling. (p29)

Torre and Millennium Cities Initiatives (2010) wiearried an Educational needs assessment of
Blantyre City found that enrolments in secondatyosts experienced a huge increase following
the Free Primary Education. They cite The World iB&004) which states that since 1990 high
school enrolment has more than quadrupled on an@tscale with increases which were seen
in every region of the country. The research reptrat in Blantyre the numbers continued to
rise until 2006, when they levelled off, and deetirmoderately in 2007, from 17,180 to 17,116.



The research however does not necessarily elablooatethis increase in numbers affected the

offer of open day secondary education.

Malawi needs to expand and improve her secondargatibn systems by considering a wider
range of policy options, which would allow themptick the policies most suitable to her needs,
(Gropello 2006). Orkodashvili (2009) asserts thatintries with ambitious school expansion
policies have made significant investments in stidcastructure, though the additional school
places have not always kept pace with enrolmertean matched by increases in the inputs

required to maintain quality.

The National Plan Policy (2008-2017) however cams by saying that secondary education
will be accessible to adults who want to upgradertijob qualifications through open and

distance learning. Abrioux and Ferreira (2009)stiae same views by explaining that with the
escalating link between education and self-employmapen schooling gives a better option to
everybody striving for that education. However, i@l and Matita (2009) state that the poor
economic performance by sub Saharan countriesMiitiawi has implied limited creation of

employment opportunities for those graduating fritve education system. This is in contrast
with the comparative studies carried by Psachardogo(1994) and Patrinos (2002), cited by
Chirwa and Matita (2009) who states that returnsedncation between different groups of
countries done in the 1990s established that rettarrschool is higher in low income countries
such as Malawi, which represents 11 percent r&atwhigh income countries which represents
7 percent. This underscores the need for Malawhaee an educational policy which would

allow for more citizens to access secondary edmcati

On access and equity the policy stipulates thatiaWill increase access to education for out
of school youth, through such modes as Interadiadio Instructions (IRI), Complementary

Basic Education (CBE) and open learning, and peoeid alternative form of education to out of
school youth such as Interactive Radio Instructi®R) and Complementary Basic Education. It
however does not indicate the time frame as to whese motives can be fulfilled, despite that
the Ministry recognizing the fact that by improviragcess and equity, quality, relevance,
governance and management, secondary education beillable to realize the intended

Millennium Development Goals. This is supported ®yimombo (2005) who advocates that

education is broadly used as an instrument forat@tiange. He cites Psacharopoulos (1985)



who claims that education is widely regarded asrthge to economic prosperity, the key to
scientific and technological advancement, and tkama to combat unemployment. However the

same author has some reservations on equity agoheres:

When educational policies are generally deviseaffeect the total education system evidence
in Anderson (1988) indicated that certain groupsirtually all societies are disadvantaged
in terms of both access to education and oppoytunitcomplete the various levels of
education. In some cases, disadvantage is due stffioient resources and in others,
differential impact as a result of educational gek that are embedded in the

social/economic/political relationship and interaes in the society. (Chimombo2005, p133)

Inversely, Ng’ambi (2010) argues that the Ministify Education, Science and Technology

(MOEST) has developed many good policies, but imgleting the policies has been a challenge
due to a lack of trained personnel, insufficiermafices and weaknesses in accountability
systems. He further explains that The Ministry afuEation Science and Technology shows
signs of policy overload and implementation fatigliee to the constant development of new
education policies, which leaves little time foeithimplementation, monitoring and evaluation.

He believes that in the process, good educatiamspktrategies and policies are being frustrated

and the quality of education services compromised.

In their observations Danaher and Umar (2010) ttesl while recent policy developments have
promoted greater access to education, this hasplgoed student demand for greater flexibility.
As the forces of globalization affect societies gmpmoting global migration, the rise of the
global economy, imperatives for lifelong learningdathe reach of global communications, the
type of student entering education has changedordoty to them it is argued that a greater

number of older, part-time students are now foumskicondary education programs.

Education is one of the most important factorsdiifiy the development of children. (Klasen,
2010, p8). He adds that education has great intrgignificance as access to it is an important
right and very valuable capability. In addition,ttgeg educated is an important participatory
process for children and equal access for allimgiocess allows participation in, and respect by

society. He refers to the early calls for mass ation in the 18th and 19th centuries which
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viewed the inclusionary nature of the educatiorcess, and the fostering of citizenship through

education as more important than the skills onelevaaquire through education.
2.3 Definitions and Importance of Open Day SecondgrSchool.

2.3.1 Introduction

Before one looks at the problems associated wignagay secondary schools there is need to
look at the definitions given by different scholaye the meaning of open day learning in
difference context. Apart from the definitions tihgportance of open day secondary school will
also be looked at.

2.3.2 Open Learning

Rumajogee et al. (2003) describes Open learning pkilosophy of learning based on the
principle of flexibility to increase access and iggto education and training. They further cite
Perraton (2002) who describes it in terms of itscational organization. He asserts that it is an
organized educational activity that uses a varmftynedia or teaching materials, in which
constraints on study are minimized in terms eitifesiccess, or of time and place, pace, method
of study, or any combination of these. Hylen (20@i&fines “open” as “convenient, effective,

affordable, and sustainable and available way feiriofy education to every learner worldwide.

The World Bank (2010) describes Open Day Secon8ahpool students as part time learners
who depend on the same teachers and use facdfteesiormal school. On how they are selected
for a place, he states that the students are nibeaschool on merit, but because they wish to

continue with their schooling and may not be goodugh.

Chikuya (2007) describes open education as a mplgswhich implies a conflation of shared

beliefs about teaching and learning. He quotes Re®n(1992) who explains that among the
believes are those that talk about opening umiegropportunities to a wider range of people
and enabling them to learn freely and productiveithout inhibitions emanating from barriers

to access.

2.3.3 The Genesis of Open Secondary Schools
Rumble and Koul (2007) explain that Open Secon&atyool started on an experimental basis

in 1979 in India as a project within the CentralaBb of Secondary Education in New Delhi.
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They state that it was to cater for the needs lebalcdrop-outs, working adults, house-wives and
aspirants from socio-economically disadvantageti@es of society. According to Rumble and

Koul (2007), the system was a step towards meghiagneeds of knowledge seekers, mostly
second chance learners, who could not pursue foeohadation due to domestic, economic and
other considerations. In Malawi today, Open Schaplis seen as a non-formal and more
importantly a parallel alternative system vis-aie day schooling system. Secondly, it aimed

at target groups that had remained neglected dngpfomising them equivalent education.

In support with many other writers, Yates (2008sctibes open learning by citing Perraton
(2007) who states that it is ‘an organized educaliactivity, based on the use of teaching
materials, in which constraints on study are miagdi either in terms of access or of time and
place, pace, methods of study or any combinatiothede’. He however points it out that the
concepts of ‘openness’ and ‘distance’ in westeracational debate are clearly relative. He
states that it is argued, particularly by some ieg&dns, that it is appropriate for curricula,

pedagogy, and forms of educational structure t@imecmore open than as flexible as possible,

since he feels this would encourage increaseddeanrtonomy and independence.

Bates (1995) cited in Moon et al (2005) describpsnolearning as an approach that provides
learning in a flexible manner, organized arounddbegraphical, social, and time constraints of
the learner rather than an institution. AccordingRumble and Koul (2007) in India, Open
Schooling has not been adopted exclusively as glemnentary schooling system nor is it a
supplementary schooling system. Instead, they atbae it has been chosen for the cost
advantages it is supposed to offer, the operatitd@ability it can accommodate, the curricular
innovations and diversity it will allow and abovk the extensive reach it provides to cover
immensely diverse clientele. The authors expla#t this being visualized as a major means in
the process of facilitating inclusion, modernizireglucational methodology; diversifying

secondary level curricula and universalizing seeoyp@ducation in India.

In trying to explain the importance of open schopélsrreira and Abrioux (2009), explain that
open learning is one way of breaking out of the p#&tadigm of schooling that support the
lifelong learning that enables people to preparesftuations and environments that they will
encounter during their learning process. They ocmetiby saying that this type of education can

provide training and learning systems through wigebple can both learn and receive guidance
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and encouragement anywhere. They however do ndaiexphere classes for open education
can be run and the problems that are associatethimng these schools. They only point out that
many school age populations are denied acceshtmlssimply because of insufficient schools

and teachers to accommodate those eligible tochttence the need for open day schools.

On the contrary Abrioux and Ferreira (2009) asdet there is little doubt that Open Schooling
can assist dramatically in improving access bottsdtyool-age children and by adults to high
quality secondary schooling. They have the feetimgt the way open and distance learning
(ODL) is failing at the tertiary level for seconglaschool leavers and adults would be the same

with the Open Day schooling.

Rumble and Koul (2007) argue that Open Schoolingpiscalled open/distance schooling for a
reason. They share the idea that Open Schooling follyv different patterns, but the most

common scenario is that the learners study spgaiaiigned open learning materials on their
own whether at home, in their workplace, wheravés convenient for them - and then they
meet together with a facilitator on a regular bagiscording to them the "open" in Open

Schooling refers to the openness of the systemewvbeldom are there rules dictating student
ages, prerequisites, content of courses to be tak@mmber of courses in which students must

enrol.

Danaher and Umar (2010) feel that the term ‘opanniaeg’ is now being used as a banner to
describe systems which are anything but open. Toedieve this is a monstrous misuse of
language which needs to be stopped. They argueatitatss is about individual learners, not
about corporate providers; openness is about steicdnd dialogue, not about instrumental

training.
2.4Concepts Related to Open Secondary School

2.4.1Double Shift Schools

Double shift school operation is a concept whickasy much related to the operations of open
secondary schools. The relationship comes as # dsiaving classes operating one after the
other class. According to Orkodashvili (2009) daubshift schools have different names in
different countries. He cites Bray (2000) who estathat in Botswana, the term “double-session”

has been used to describe schools which have efitfgrupils in the mornings and afternoons,
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but the same number of classroom hours as pupilsingle-session schools, and different
teachers for each session .In Zimbabwe, doublaesesshooling is also called “hot seating”
because the school seats are said never to hawedaionol down. In South Africa and Namibia,
double-shift schooling is called “platooning”. Thi&ems to imply a sort of military style
regimentation (Bray 2000: p11 cited in Orkodashz@D9, p.2).

BOFESETE National Executive Committee (2006) ancatlanal committee in Botswana
carried an evaluation study to compare all schdmdd were piloting double shift system in
Botswana. BOFESETE’s contention was that some spexik should have been done before
piloting such a major reform. In their findingsnas observed that the unhygienic problems were
being experienced in schools which could lead tooatbreak of diseases, because facilities
available were not meant to cater for a large nurobstudents. On teaching load for teachers
they recommended that deliberate efforts be madensoire that teachers do not teach across

shifts so that they can have enough time to prepare

Diwan (2002), who carried out a research on thetfaning of shift schools in Delhi, quotes
Sharma (1968) who also conducted a study to fitdreigeneral problems and problems faced
by headmasters in shift schools in Rajasthan. 2iffe problems were experienced in double
shift schools. The first was that there was adjestnof each period of 40 minutes in both shifts.
There was also change of time according to weathdrthe convenience of students. There was
also disturbance in teaching and there was laatonfact between teachers and students of the

two shifts. Lastly there was inadequate time fonedial classes in both shifts.

2.5Challenges of Open Secondary School
Just like the education system in Malawi Open dagosdary schools face a challenge of

monitoring and evaluation. Ng'ambi (2010) statest:th

The Ministry of Education Science and Technologg learesearch, monitoring and
evaluation unit, whose main duty is to evaluatecation programs and make necessary
recommendations for their maximum impact. Unforteha due to staffing and resource
constraints, the unit is not performing as antit@da The unit is yet to develop

monitoring and evaluation programs; instead itsufotas been on participating in
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periodic reviews of the MGDS and in joint sectoviesvs on education, thereby

diverging from its main focus ( p 6)

This shows that the Ministry of Education cannanitify the problems which are faced by the
conventional secondary schools. This being the dasemains automatic that they cannot

identify these problems in the open day institugion

Bray (2008) argues that open day schools operaedouble shift system where their school day
is shortened and this implies that quality is betognpromised to the extent that open school
learners lose some teaching time and extracurri@adavities. Linden (2001) shares the same
idea that in all education systems, hours of sehgahcrease as children get older. Generally,
one would guess that in open secondary schoolscieigewhere the conventional school

learners knock off at 3:30 in the afternoon, thesropschool learners are left with less

instructional hours than those of the conventi@thlools in the same system. Bray (2008) also
asserts that teachers are likely to be tired &ftsrhing the conventional students and may find it

difficult to prepare thoroughly for the other clabte cites Kelly (1986) who states that:

A teacher who was so intensively occupied withrti@ning classroom teaching would not
have much time for the preparation of work, esphcia situations where the shortage of
formal teaching materials might necessitate mugte tfor improvisation and seeking for
alternatives. (Kelly 1986, p.202;Bray 2008, p.45)

In line with this, Orkodashvili (2009) states tlata situation where two shifts are done there is
reduction of learning hours. He however, mentithrgssmaximum use of the allocated time as the
solution to this. The author feels if time is w#dd optimally, students can use the extra time to
do personal reading, thereby encouraging optimuen afsfacilities like the library. Katende
(2008), cited by Orkodashvili (2009) explains thadministered well, the morning shift can use
the afternoon hours for the co -curricular studies vice-versa, hence making learning worth
the students’ time. He however does not explainstation where lack of libraries exists as is

the case with most of the community day secondemgas in Malawi.

Another concern according to Linden (2001) is tkeemt to which the effect of open school
reduces the range of curriculum options for pupil$e author feels that the subjects in which

cognitive achievement is usually measured (readimging, mathematics) are to be protected in
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a shorter school day and consequently standartfeinther subjects are not maintained. It may
be that it is outside these core subjects thatatezhs in achievement occur. There is also a
feeling that this curriculum narrowing would be moserious if subjects like science and

technology were affected.

The same views are shared by Orkodashvili (2009) argues that sometimes where the school
is operating double-shift schooling requires shuortg of curriculum owing to the shortening of

hours. However, when the curriculum is shortendkbviong the introduction of another class,

the core subjects like maths, and science arenegtaand so one should expect achievement in
them to remain high. Secondly, he has the feelwag it is obvious that good teachers who are
well supported with curriculum resources and matertan achieve a great deal more in a short
time than bad teachers with few materials (BrayQ2@44, in Orkodashvili 2009, p.9). While

this might sound a real problem, attention hasdortade specially that open day school are
practiced in secondary schools where the choicsubfects seriously depends on a learner’s
option or the schools capacity in handling the sabjln certain instances in Malawian context, a
student can register with an open school just farave in certain subjects so that the required

number of subject to make a certificate can beeaeui.

Rumble and Koul (2007) carried out a research oanOpchooling for Secondary and Higher
Secondary Education in Namibia. Their study wastam the belief that Open Schooling may
offer a potential solution to the looming crisistire provision of places at secondary education
level. They shared the belief that given the cdstetting up conventional schools, Open
Schooling may be the only way of meeting what tlben@ionwealth of Learning anticipates will

be a tidal wave of youngsters demanding accessctinglary education. They explain that:

It may be noted that Open Schooling was seen asdanmal and more importantly a
parallel alternative system vis-a-vis the day stihgosystem (called the formal system).
Secondly, it aimed at target groups that had reetaimeglected that far, promising them
equivalent (to that available in the formal systeeducation. And thirdly, it perceived
itself as an operational tool that could solve ghablems of access, equity and quality in

educational dispensation in the country. (Rumbktk koul, 2007p.105)
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However in their study they established that makdraof adult students to continue studying in
the face of family and work-related pressures akadlenge. The other challenge was that some

adults had no interest in taking an examinatiather they just wanted to study the course.

Bray (2008), explains that open day schools arallysoonsidered less desirable by most of the
headmasters as such administrative activitiessi&éf meetings, rehearsals for major school and
other activities are done in the afternoons, thewdibturbing the lessons for open day schools.
On the contrary Linden (2001), states that it imetimes argued that open schools are attractive
to some parents, notably those who are poor oritiveral areas, because these schools enable
their children, especially those of secondary sthge, to undertake work (paid, on the farm, or
in the home) during some portion of the day andeiwe reduce the opportunity cost of
schooling. However, to the extent that surveysehawen conducted, these advantages are not
widely seen by parents. It is also pertinent teertbat these opportunity costs are dependent on
the local labour markets offering employment. Tih@ght not apply in Malawian setting where

unemployment is very high

Most of the studies have associated running of alagrschools to double shifts schools.
According to Katjaita (2011), the major problenrimning open secondary schools is on
management of these schools. In the research @amramibia on implications of running

double shift schools, he explains that:

The findings indicated that managing double-shafta®ls is not an easy task. Both
headmasters were of the opinion that they expegtmarious problems in the morning
sessions. Adding the afternoon sessions whichtirahfact is run by someone else on
their behalf, makes management more complicateddiasters have to trust heads of
department who manage the afternoon sessions wribéalf. It is expected from them
to be present in the management of the afternogsise yet they should allow their
heads of department run the shift independentlgtjéita, 2011.p87)

Open day schools can be a source of social exdusgithin the education sector. Klasen (2010)
argues that the existence of a differentiated dchggiem can be a source of social exclusion,

particularly if the system works largely on a hretacal basis forcing the students with least
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educational promise into a lower tier school systehile others in the higher tier system.
According to the author the emphasis in the sclsatting should not be the demand for
uniformity of outcomes academically, but insteatiscbor equal freedoms for all to enjoy all

aspects of citizenship of the institution.

Secondly, Klasen (2010) feels that socially exctudeildren may, as a result of their exclusion,
suffer from deficiencies in other important capdie$, such as the ability to be well-educated
which at the end may have close empirical relatimnsether social problems that threaten the
stability and prosperity of society at large sushcame, violence, social pathologies, societal

divisions, racism, xenophobia, and others.

Gropello (2006) shares similar views with othertens by saying that educational inequity that
may be manifested by open day schooling can bestkwag for those youth and families that
fall victim to it. He feels that greater educatibnaequity contributes to greater internal
inefficiency, which is a source of much wasted Btugent, and educational inequity brings the
overall quality of learning down, hurting countriedility to respond to economic demands and
to grow to their full potential. Educational inetigs centre on certain aspects such as wealth,

race or ethnicity, disability, gender, and region.

According to Orkodashvili (2009), open schoolingyntantribute to problems of restless youth
and delinquency. He feels children are occupiescimool for shorter periods and so have more
time to roam around the streets and cause troubdetackle this problem, he suggests that one
recommendation could be to retain half-day schgohnd use the resources saved for other
social welfare programs to help the young peoplanbelved in extra-curricular activities (Bray,
2000; 52). This might however be a problem in Madacontext where the open day students
are asked not to be found within the school canfyaisre the time of starting their lessons for

fear of causing indiscipline with the conventiosaldents.

2.6Management of Finances for an Open Secondary School.

As far as | could determine, not much has beenighdd about management of finances in open
secondary schools in Malawi. The only related dtere is the one written by Ng’ambi (2010)
who states that financial management in the MipisfrEducation Science and Technology is a

problem such that Malawi government introduced theegrated Financial Management
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Information System (IFMIS) in 1995 as an interngistem to help government control
expenditure. This information is supposed to be materized to assist in accounting for all
expenditures. He however states that the initiaisvéacing some challenges such as lack of
capacity to fully implement the initiative, unaability of hardware and software for the
accounting packages. If this problem is experieratesl conventional secondary school, one can
easily allege that it cannot be any better at aanagay secondary school which is running under

the umbrella of the conventional school.

Open day secondary schools in Malawi handle fingeneghin the school management. In
certain cases the finances are handled by the io@dod. As highlighted by Gropello (2006) who
states that school-based management of financesgipatory decision-making is essential to
enhance cost-effectiveness through a clearer esipresof preferences and needs, and

strengthened monitoring and oversight.

Every government department or institution that isost centre’ is supposed to publish monthly
returns on use of funds, and these returns aragibtg the basis for further release of funds. The
returns are also used to conduct internal auditsyedl as to prepare financial statements that are
the basis for external audits Ng’ambi (2010). lipety this does not apply to open secondary
schools where the money collected from school ieesanaged by the teachers of the institution

and the schools are not cost centres.

2.7Problems in Sharing of Resources by Conventional and Open Learners

One of the resources that are supposed to be shaitbé conventional and open school learners
are classrooms. These may cause problems as adublynatjaita(2011)who who explains that a
simple aspect like getting into a clean class eday is a big problem in a situation where two
shifts operate in a school. Keeping the classesdi@ both sessions for the conventional and
open students is very difficult because by ttime the conventional students finishes
learning, is also the time the afternoon sessvhich is for the open day scholars begins
entering the classroom. There is basically neetio clean the classes before the afternoon
session can commence. To solve this problem @nsesimes necessary to squeeze time between

classes so that the cleaners can sweep classes iusta As classes are being
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swept, valuable teaching time is wasted. Katja@@1(@) however gives an impression that there
is no grace time between the two sessions which nmybe true sometimes. Otherwise a
mechanism is supposed to be put in place so thet #hould be a gap between the two sessions
where cleaning of classes can be done. At the sianeethe impression given in this context is
that all the schools have workers who sweep clafsethe learners, but in Malawian context
students do the class cleaning alone hence thaisiiumight be different from what is portrayed

by the author.

Other studies carried also appreciate the probleifsaving two shifts at schools. A research
carried out in Khomas Region in Namibia about treagement implications of double shifting
schooling, Katjaita (2011) found that the sysisrmost likely to place increased burdens on
school facilities such as buildings which l&kely to lead to higher maintenance
costs and reduced lifespan. In addition, the tecgleat these schools is that no one wants
to take sole responsibility for classroom ipment and facilities, as everyone passes the
responsibility to another colleague. This howeasearot clear as to whether the same situation is
applicable to Malawian schools, especially thaMalawian context open secondary learners
feel that the learning premises belong to the cotiweal learners as such extra care on
cleanliness is taken. The author continues by gayiat lack of resources is sometimes the root
of interpersonal conflict in schools whiclhinrconventional and open schools. He explains
that since the same resources are used twice bgliffgoent groups it remains a tremendous task
to make sure that the resources are both avaitadnleappropriate to the needs of those who are

using them.

Linden (2001) argues that a school which practamsble-shifting is likely to place increased
burdens on school facilities, leading to higher mtenance costs and reduced lifespan. This is
especially pertinent in poor countries where thalifees may be in poor condition. This might
not apply in all settings of Malawi where there great variations in facilities amongst schools
to the effect that some schools especially Commiubéy Secondary Schools have nothing to

point at as a school facility reserve for the dlasm itself.
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CHAPTER 3. RESEARCH DESIGN AND METHODOLOGY.

3.1Research Design.

Chikuya (2007) explains that a research procegsamtice becomes purposeful, meaningful and
systematic exercise if it is carried within the Inres of a distinct and definable mode of
investigations, which researchers call researclgdedhis design becomes the plan that the
researcher will follow as the framework of all thperations that will steer the process through
stages that are research worthy and that are eeagmt with the genre of the research design

guiding the process.

Case study was used to examine the challengesining an open secondary school within the

compass of a conventional secondary school. The stasly was used so that this phenomenon
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of running open day secondary school alongside emtional schools could be intensively
studied. Focus groups interactions within differelasses considering sex were also used to find
out the problems experienced by open secondaryktdarners. Using a questionnaire data was
collected from these focus groups.

3.2 StudyPopulation

The study population included all the open secondahool learners of Katoto, Rumphi and
Chilumba Secondary Schools. These were fully inedlin the everyday operations of the two
schools; as such they were rich in information thas required by the researcher. Apart from
these, the head teachers and the coordinatorshémopen school were also involved. The
categories chosen were thought to be involvederetreryday running of the schools. The study
population was composed of 48 learners, 3head ¢eschnd 3 coordinators for the open day

secondary schools.

3.3 SamplingSize and Population.

The population studied was that of Katoto, Rumpid €hilumba open secondary schools. The
researcher used sampling technique when seledtesg tschools. According to Mertens (2005,
p. 307), “sampling refers to the method used tected given number of people (or things) from

a population”. She furthermore stresses that tlaesty for selecting your sample influences the
quality of your data and the inferences that yon o@ake from it. To ensure representative
samples, learners were sampled using stratifietiodeivhereby they were divided into different

classes and sex. Forty eight learners were useteispéwo boys and girls came from the same
class, this gave a total of sixteen learners fram echool. The issue of gender was very
important in this research because it was assuhmddsues that affected girls’ learning were
not the same as those of boys. Convenience sampéia@ suitable method for administrators of
both schools. In that case, six Head teachers aodlinators of the secondary school were also
used because of their experience about problemsagfampen secondary scholars in their

education.

3.4Data Collection Methods and Instruments
The research used both qualitative and quantitatigthodologies. Quantitatively the researcher

used observation method where numbers for the ggegoven to open day scholars were found
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out from the time table. In the same method usiagp@seful sampling, the head teachers for
conventional schools and coordinators for opensitdnpol were asked to give information about
number of students attending school at the opeaat@nd the problems that were encountered
by them. According to Creswell and Clark (2005)gmseful sampling is where the researcher
intentionally selects participants who have expemewith the central phenomena therefore it
was believed that the head teachers had that expgeri An in depth interview was conducted

with these in formats so that all the challengespEn schools could be exposed.

After that there was a questionnaire which was athtared to selected open secondary schools
students. This involved random sampling technicprettiese students. No any special quality
was looked at when selecting these informants. dhstsidents were asked to fill the
guestionnaires individually without referring toeanother. The questionnaire yielded data on
how responses to problems of open secondary scheete articulated by learners and

administrators.

3.5Validity and Reliability of the Research Instruments

Validity of research instrument refers to the ektenwhich the instrument measures what it is
supposed to measure (Amin, 2005, quoted by Kuldl¥ R To ensure validity of the research
instrument, the researcher used the research sspern the university to check and verify the
instruments. According to Ndengu (2012), reliapilttan be referred to as the extent to which
findings can be replicated to obtain the same tesulthe study even with changes of time and
context. In this case reliability was done throyujlot testing with respondents. The pilot tested
scores were then correlated using Pearson Prodochevit Correlation Coefficient and the

computed results reached the minimum reliabilitglex of 0.7 (Amin, 2005) then the

instruments was regarded as reliable.

3.6Ethical Considerations

The researcher got an informed consent from therastimation of Mzuzu University to carry out
this research. The researcher also asked the adration of Katoto, Rumphi and Chilumba
Secondary Schools for the permission to have thdystarried at their institutions. All the
information given out was used for the academippses only and was treated confidential and

no names shall be mentioned in the research.
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3.7Research Paradigm

This research study was guided by interpretive gggna. Paradigm can be defined as an
interpretive framework which is guided by a sebefiefs and feelings about the world and how
it should be understood and studied (Guba, 199®)al also be defined as the highest level at
which thinking about research occurs. In educatioeaearch there are different paradigms
which play different roles. According to Reeves9@ay the interpretive aspect stress the need to
put analysis in context, presenting the interpretst of many, sometimes competing groups
interested in the outcomes of instruction. My resleatopic was about investigation of
challenges experienced by open secondary schoalsing: within conventional secondary
schools. My aim was therefore to try to explainrnterpret the subjective reasons and meanings
that lie behind the social actions, experiencegeboand aspirations of the participants.
Therefore my research study was located in thegrggve paradigm. According to Cohen,
Manion and Morrison (2007), cited by Katjaita, (201he central endeavour in the context of
the interpretive paradigm is to understand theexilje world of human experiences. Efforts are
made to get inside the person and to understand fsithin so that the integrity of the
phenomena being investigated can be retained.mpesition of an external form of structure is
resisted, since this reflects the viewpoint of tfsserver as opposed to that of the actor directly
involved. In this case the paradigm helped to ym®alin context the information about the
challenges experienced in open secondary schoadishwdperate alongside the conventional
schools. The researcher later had an interpretafiafi the findings and the meaning established
out of that. Using the same paradigm the reseatiokietved a lot of respondents knowing that
knowledge could be established through understgnairplaining and demystifying meaning
through their eyes. (Mack 2010, p.1

3.8Conceptual Frame Work

The conceptual frame work guiding this research eqsity theory. Hatfield et al. (2011)
explain that within the equity theory, people aresincomfortable when they perceive that they
are profiting from the relationship and are gettirmughly what they deserve from that
relationship. If they feel over benefited, they negperience pity, guilt, and shame. If they feel
under-benefited they may experience anger, sadapds;esentment. The research was looking

at problems of open secondary schools running witbnventional secondary school. Using this
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frame work the research looked at the profits tbpén secondary learners get from the
relationship with conventional learners. Later tegearch looked at the conventional learners as
the ones over benefiting from the main school dred dpen secondary learners as those that
under-benefiting from the schools. If these leasnpay fees for their learning, if they are
Malawians who deserve the right to access quatitication, are they given these privileges? If
the frame work proposes that under- deserved pe&xplerience anger, sadness, and resentment,
how are these portrayed in these open secondapolséh Richard et al. (1987), assert that
distress felt by people who feel under-rewardedidet efforts to restore equity. Using this
concept the research tried to look at some of tfugte that are put forward by open secondary
learners to restore equity.

3.9Theoretical Frame Work

The over anchoring theory for this research wasystemic model of culture. This theory was
supported by the complexity theory. According teo®i(2010) ecosystemic theory proclaims
that there is interconnection, interaction and pemity between different dimensions of the
world. The author speculates that respect fordthersity of life and ethical behaviour, care

for others, equity and justice would be Gogayment in recognizance for his endeavour.

Keith (2006) asserts that principles of operatioraisuccessful school ecosystem are similar to
those of culturally responsive pedagogy in thay thrake room for and make use of student’s
home cultures, background knowledge, and previgpsrégences. His argument is that if school
is a place from which students feel disconnectedvitatever reason, they are less likely to want
to cooperate there. They need to identify with mth#® want to affiliate and cooperate with them

rather than separating themselves from the group.

Morrison, (2002) defines complexity theory as aotiyeof change, evolution and adaptation,
often in the interests of survival, and often tlgloua combination of cooperation and
competition within the system. He feels the thdamgaks with straight forward cause-and-effect
models, linear predictability, and a reductionisipalytically-fragmented approach to
understanding phenomena, replacing them with ocgaran-linear and holistic approaches, in
which relations within interconnected networks &ne order of the day. Morrison (2002)

explains that many of the central tenets of completheory are neither new nor particularly
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startling; however, the bringing together of selidsgy constructs into a more-or less unified

theory.

According to Battram, (1998) Complexity theory msféo the condition of the universe which is
integrated and yet too rich and varied for us tdasstand in simple common mechanistic or
linear ways. He explains that many parts of thwemse can be understood in these ways, but
the larger and more intricately related phenomesa anly be construed by principles and
patterns. Just like open secondary schools whiele eanerged in Malawi after the closure of
Malawi College of Distance Education, he stated tbamplexity deals with the nature of
emergence, innovation, learning, and adaptaticaceytet al (2000. p124) explains Complexity

theory in this way:

Complexity Theory is useful for explaining the apgyd illogicality of human systems. It
offers a radical challenge to notions of predictmm control (e.g. "...no individual or
group of individuals can be “in control” of the wiaystem. This departs from the
dominant discourse in which the only alternativanandividual be in “in control” is

thought to be anarchy.’

In trying to look at the importance of this theofgjbson (1999) asserts that unambiguous
representations of complexity theory force resesncland practitioners to rethink old ideas and
invent new ones with precision. In this case tleoti frame help one understand the emergence
of open secondary schools as an innovation to stileeproblem of shortage of space in

conventional secondary schools.

The problem was looked at in this research wasxptortion of problems experienced by open
secondary schools operating within the conventigeabndary schools. A secondary school is a
system where teaching force, rules of the schdafjemts management teams, teaching and
learning resources, policies and others are ingbl®nce a conventional secondary school is a
system, the same is true with an open day secorsgaigol; the study tried to find out how the
two systems co-exist by using ecosystemic thearytryling to manage change, evolution and
adaptation, and interests of survival, by the ofday secondary school, problems may erupt.

These problems will be looked at using complexigary.
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In this case, the open day learners and the coiovehtiearners are interconnected for mutual
understanding and if the open day learners havepestylems in their learning there is need to
explore them and find a solution to the problemi®nR2010) speculates that managing complex
eco-social systems in the service of a sustainatgayivial human society, the underlying
agenda of such initiatives as the Millennium EctmysAssessment, is itself a complex activity.
The exact nature of sustainable development, healidygrity, and resilience plus the language
used to describe these goals have been and wiihcento be the subject of both investigation
and debate (Waltner-Toews, & Kay. 2005,p.1). Enails that running two schools cannot be
taken for granted, there is need for thorough mesetm find out the emerging problems. As the
same authors put it, changes in the ecologicatttre alter the context for the societal systems.
Societal systems will not only change the structiréhe ecological systems, but also the context
for the self-organizing processes of ecologicatesys. This theory will therefore help to explore
the problems that the open day secondary schods wiele attaining their education within the

conventional secondary schools.

According to Pilon (2010) in a situation where g&temic theory is not applied there are
process factors where differences are ignoreckitain cases they are even ignored, rejected and
misused for the benefit of the few. According tonhihis results into ground factors such as
illness, despair, corruption and others. This iBkanwhere there is ecosystemic culture where
differences are acknowledged and dealt with in lbleeefit of all as process factors. The

grounded factors are enhancement of human digotyal trust, justice and many more.

This is well illustrated in figure 1 below:
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PEACE

ECOSYSTEMIC CULTURE

Differences are acknowledged
and dealt with in the benefit of
all.

PROCESS FACTORS

Enhancement of
Health differenq human dignity, social
trust, cultural
opportunities, justice,
diversity, creativity and

hope.

GROUND FACTORS

NON-ECOSYSTEMIC CULTURE.

Differences are ignored, rejected
or misused in the benefit of the
few.

Inequalities, illness,

Morbid difference crime, environment

L

VIOLENCE

decay, pollution,
despair and

corruption.

Figure 1 Violence and peace in the ecosystemic andn-ecosystemic models of culture.

Source: Pilon (2010, p.10)

For the administrators, this framework will viewyaavent concerning the two schools as the

product of the dynamic field intertwining the intarate, interactive, social and biophysical

dimensions of being in the world. The problems et exist in the conventional school as a

result of open school or in the open school asaltref conventional school should be looked at

as normal and be looked at as resulting from tiaerdification of the world.

3.10 DATA ANALYSIS
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3.10.1 Meaning of data analysis

Data analysis is a process of breaking down dd@tasmaller units, determining their import,
and putting the pertinent units together in a ngeeeral interpreted form. (Gay and Airasian,
2003). Firstly there was familisation of data whiokolved reading and putting data collected
into memos. Secondly data details were examinedat Tivolved examining participants
according to setting and activities. The third attiwas categorising and coding the data. That
included grouping data into themes after gathetinegpieces. The last part was interpreting the
data which involved synthesizing data into writ@nclusion. Data collected in this research

was analysed qualitatively and quantitatively. Bels the outline of data analysis activity:

Familisation with data

/ \

/ Memoing

Examining the data in details

Participants Settings Activitiv

Categorising and coding

/ B

Grouping them into themes. \/ Gathering pieces of data

Reading

Interpreting the data
/

/

Synthesizing data into written conclusions.
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Figure 2: data analysis activity

3.10.2 Qualitative Data

Qualitatively data was coded, dividing the texbismall units and assigning label to unit as was
required. Coding is the process of grouping evideaod labelling ideas so that they reflect
increasingly broader perspective. (Creswell andkC2007).Mertler (2009) also defines coding

as the organizational step of inductive analysas ivolves the reduction of potentially massive

amounts of narrative data in the form of intervigtwanscripts, observational field notes and any
existing documents that have been collected. Thdscavere put in possible categories where
they belonged. Thereafter they were described rmgeof their ability to answer the research

guestion based on the ecosystemic theory supplytedmplexity theory.

Some of the questions that were analysed quakigtimcluded the questions that asked about
accommodation of open secondary school learneoblgms that were experienced by learners
in covering long distances. The other ones wecalion of learning time in Open Secondary
Schools, materials that were shared amongst OpenCanventional secondary learners. The
additional questions were those that looked atgghithat open secondary learners were not
allowed to share with conventional learners andleras that were met by administrations of

both open and conventional schools.

3.10.3 Quantitative data

Aliaga and Gunderson (2000) describes quantitagearch as the one explaining phenomena
by collecting numerical data that are analysedgismathematically based methods. In a mixed
method research like this one where the reseamghsrlooking at problems that are faced by
Open Secondary Schools running within Conventi@tdlools, Gay and Airasian (2003) explain
that in descriptive studies data analysis may wedittle or more than simple tabulation of
counts and percentages. According to the autherititludes the representation of figures of
respondents. As explained by Henning (2004) theareber used descriptions which form the
basis for data analysis methods. According to tegearch descriptive methods required the
researcher to describe the answers given by tlpomdents on different questions given. In

addition to this statistical package for sociakstists (SPSS) was also used for analysing data.
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Where there was need to compare numbers for tipmdsents the researcher used numerical
representations that require numerical methods dilephs, tables and others. In addition, the
categorical data technique was used where the robmratried to analyse data given by

respondents belonging to different categories fis@ale respondents and male respondents.
These groups were compared by reporting their p&ges or frequencies in cross break
tables(Fraenkel and Wallen 2003;P.259). Questidkes details about the respondents and

distances covered by students when coming to sehe@ analysed using quantitative methods.

Below is the table for the summary of how data tma&ken down for analysis:

Codes | Category Themes

Csi Katoto Secondary School Case study schootsdisi

CS2 Rumphi Secondary School

CS3 Chilumba Secondary School

SI Students interviewed Details about the respotsden
HTI Head teachers interviewed

Cl Coordinators interviewed

DCL | Distance covered by learners Access to learfantjties

CLD Problems of covering long distances |by

learners

SB Self-boarding Accommodation for open secondahpsli

SBF Problems of self-boarding on femalgudents.

students

SBM | Problems of self-boarding on male

students

IP Insecurity of properties in open

secondary schools

TAK | Time allocation for learning at KatotoAllocation of learning time in Open

open secondary school Secondary Schools.

PTK Problems with time allocation at Katoto

Open Secondary School.

31



TRO

Allocation of learning time at Rump
Open Secondary School

PTRO | Problems with time allocation at Rumphi
Open Secondary School.
TCO | Allocation of learning time at Chilumba
Open Secondary School
PTCO | Problems with allocation of learning
time at Chilumba Open Secondary
School.
MSOC | Materials that are shared amongst Opépharing of materials amongst open and
and Conventional Secondary learners | conventional learners.
PSMF | Problems experienced in sharing some of
the materials and facilities.
NS Night studies Materials and facilities that am shared
E Entertainments between Open and Conventional learners.
Libraries
L2 Laboratories
TF Transport facilities
Rp Repeating Reasons that made students join
LF Lack of fees secondary school.
UG Up grading
NSS Need for secondary school
TP Transfer of parents
PR Personal advantages Advantages of Open Secobdaopls.
AR Academic advantages
PEH Problems experienced by head teachers Proldeperienced in administration of
PEC Problems experienced by coordinators Open Secondary Schools

Table 1. the summary of how data was broken down for analsis
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3.10.4Limitations of the Study
One limitation of the use of case study approacls wWeat with emphasis on an in-depth

examination of one or a few instances of a paricphenomenon, it was inherently difficult to
generalise to a wider population, (Nyabanyaba ZB)9However, as this research was designed
to cover one school from the city, (Katoto Open &y another one from a district town,
(Rumphi Secondary School), and the last one froral rarea (Chilumba Secondary School).
Merriam (1988) cited by Nyabanyaba (2009) expldirsd to use the more qualitative notion of
transferability production of thick descriptions @fntext will allow readers to assess findings

within their context and relate them to other s¢h@w communities with similarity in context.

In terms of challenges faced during field work, #tedy was perceived to have limitations like
financial constraints since it was self- sponsor@ites selected were far apart which involved
travelling, meals and lodging expenses. The othmeitation was limited time given for
administration of questionnaires to open second@ayners. There was no pre arrangements
made to have the open secondary school learneitaldean good time as a result the researcher
took advantage of lesson time. This situation eckairessure to have questionnaire answered
within the limited learning time. The other chaljenwas lack of up-to-date data for pass rates
and other information required by the researchemfreither the head teachers or the

coordinators.

In-depth interviews which were conducted with heedchers and the coordinators also had
some problems because the head teachers were thesgliag to other issues which posed a
threat of giving scanty information to the researchn certain cases administrators were not
open enough to give more information as requiredth®y researcher. However, everything
possible was done to minimise the effect of thesssible limitations on the quality and value of

the study.
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CHAPTER 4: DATA PRESENTATION AND ANALYSIS

4.1 Introduction
This chapter presents and analyses the data teabdemn gathered by the researcher. The first

part quickly looks at the brief descriptions of $@hools under study. The schools are described
in terms of setting and how the setting contributeearning of open school learners. The next
section will look at the details of respondents wyere involved in the study. It will look at the
number of the students who were interviewed acogrdd their sexes. In addition it will also
look at their age distributions. Distances covebpgdearners from their places of residents to
school are also looked at in the same chaptecertain cases where exact distance could not be
sourced approximation was made based on time takehe students when walking from these

places to school.

The chapter will further look at accommodation épen secondary school learners. The section
will look at the views expressed by respondentsutitiee quality of accommodation that they
have. Self-boarding came out to be the most commeans of accommodation. Self- boarding
was described as a situation where scholars foanodnamodation apart from their real homes
where they could rent a house and feed themselwsan intention of reducing distance to
school. The research looked at how self-boardifgctdd female students, how security of the

belongings for the learners was affected, and th@ixconventional schools were affected.
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In trying to look at problems experienced by opeoconidary school running within conventional
secondary schools the chapter has also lookecd dintle allocated for learning in each full day.
At the same time the views of respondents on hay tbok at the time allocated for learning.
There is a section which will look at the materitiiat were shared between the open and the
conventional school. There is a section that loakfiow the materials were shared in these
schools and the problems associated with the ghafithese materials. The section will further
look at the activities and materials that open sthearners were not allowed to use and the

reason why they were not allowed to use the faeslit

The chapter also looks at reasons why learnerggosthool in open secondary schools. In
addition the chapter looks at general administeappvoblems of open secondary school. The
problems experienced by head teachers and coaodinat the open school are looked side by

side.

4.2 details about schools under study

4.2.1 Katoto secondary school.




Figure 3: sign post for Katoto Secondary School

Katoto secondary school is found at the hub of Mzcity. It is located about half a kilometre
from the administrative city of Mzuzu. It does mdter boarding facilities rather it operates on a
double shift system. On double shift schools Di{2002) explains that:

“The employment opportunities in the urban and megaés has brought in the
phenomena of floating population, creation of uhatised and resettlement colonies,
diversity in the needs of people bringing a drastiange in the urban scenario. The
awareness level of such people about the needasic education is no doubt on the
increase which has resulted in enhanced accesdmeamt and retention of children in
urban schools. ...... This move resulted in thatava of shift schools in order to make

best use of available infrastructure and otheruess.” (Pp2)

Learners selected to the school come from prinstyools within the residential areas of
Katoto, and high residential areas of Mchengautu®@bavi, Ching'ambo, Zolozolo, Moyale,

Msongwe, Kaning'ina and other townships of Mzuzy.diearners enrolled for open secondary
school come from both poor families of the squati@mships of the city and the working class

of medium and low density areas of the city.

Learners attending school in the open school atessible to the National Library within the
hub of the city. Learners are also accessible tmgbopying facilities within the city, which
help them in photocopying reading materials thaytborrow from friends. The community
around have access to open school since it is ooenty situated close to residential areas.
Open school learners comprised of a good numb@eople working in different Government

and non- Governmental organisations while otherg weuths.

4.2.2 Rumphi Secondary School
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Figure 4. A sign post for Rumphi Secondary School.

Rumphi Secondary School is found at about a kiloenétom the headquarters of Rumphi
District Assembly located 68 Kilometres north of dm City off M1 Karonga road at Bwengu.
The town is mainly commercial since it is surrowhdby commercial tobacco farmers and shop
owners. Being at the district headquarters theraewalso some civil servants and
nongovernmental workers. Unlike Katoto secondahpst; Rumphi is not close to the National
Library hence Open Secondary School learners hawdere to access books for reading since

they are not allowed to use the school library Whscthe main source of reading materials.

Despite having many private school and governmehoals around, learners go for the open
school situated in this secondary school campuausecit is cheaper than private schools. The
school has boarding facilities as such conventishadients are found at the campus almost all
the time. Those enrolled at the school are maindynfdistricts of the northern regions like
Chitipa, Karonga, and Mzimba. However some learnerse from other regions who live in the

district as a result of their farming parents, aregmts who are engaged in one business or



another. Open secondary school play a great rolewwoincome families of peasant farmers

around the district to have their wards accessatdirc

4.2.3 Chilumba secondary school

Figure 5. Sign post for Chilumba Secondary School

Chilumba Secondary School is found in the soutpant of Karonga District. It is along the lake
shore where many boys drop out of school for fighithich becomes a source of money. Just
like Rumphi Secondary School, Chilumba also offevarding facilities to the learners who get

selected to that school from different districtgho North.

Unlike the other two mentioned earlier, this schisohot close to its district headquarters of
Karonga. The school is close to the trading cemtniech mainly acts as a port serving ship
vessels which travel to the southern part in Nkiigetg district and the northern part. The
surrounding community comprises of local fishermamd peasant cassava farmers. The
community looked at the open secondary school @isstlsince originally the secondary school
started as a night secondary school. The commdeitythat night school was equally very
important as such learners of the school were tiodaged with great respect just like those of the

conventional school. The positive attitude towasgen secondary school as portrayed by the



community suggested the reason why the commumityfo problems in buying uniform for

their wards who attended school at the open school.
4.3 Details about respondents

4.3.1 Students Interviewed.

Equal samples of male and female learners weranglgtan all the three selected areas. For
verification, the second question (Appendix 5) adstespondents to indicate their sex. That was
equally important because issues affecting femedenkrs in education were not the same as

those affecting males.

Total number of targetedTotal number males| females| Percentage 0
respondents interviewed respondents
48 48 24 24 100%

Table 2. Students interviewed

As indicated in the table above 48 respondents wageted for interviews. All of them were

interviewed which represented 100% coverage. Tlporedents were all Open Secondary
School learners from Chilumba, Rumphi and Katdtshbuld be pointed here that it was easy to
find the required number of respondents since #searcher was able to administer the

guestionnaire to the respondents alone in eacleeeny centre.

4.3.2Head Teachers Interviewed.

Total number of targetedTotal number males| females| Percentage of
head teachers interviewed respondents
3 3 3 0 100%

Table 3. Head teachers interviewed

All the three Head teachers of the schools who wargeted were interviewed. All the head

teachers who were interviewed were males which swgest that female representation in
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Headship positions is very low. The idea of haviag presentation of females in headship
positions is supported by the report carried by RLAternational (2012). They carried out a
report which presented the difficulties faced bgisgitheir families, communities and teachers
across Africa, and how their experience of educatsimpacted and influenced by policies,
cultural practices and traditional values. The repstablished that the representation of female
secondary schools teachers in Africa was only29%he report emphasised that there was
widespread evidence that well trained, supportedl motivated female teachers could act as

effective professional role models for girls.

4.3.3 Coordinators Interviewed

The research question was looking at problemsatteataced by open secondary schools running
within the conventional schools. As such coordimataf these schools could not be avoided. As
shown in the table below, interviews were donelttha three coordinators who were targeted.

Unlike the head teachers who were all males, otitree head teachers, one was female. PLAN
International (2012) explains that the presenctewfales in decision making position at school

can help to create a more girls’ friendly learniagvironment in which girls’ needs and

perspectives are more likely to be understood addessed. Below is the table showing this:

Total number of Total numbern Males| Females Percentage of
targeted coordinators | interviewed respondents.
3 3 2 1 100%

Table 4. Coordinators interviewed
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4.3.4Age Range of Learners.

Percentage

(0) 0%

W 15-25
m 26-30
m31-40
m41-55
m 56-65

M 65 above

Figure 6. Age of learners

Out of 48 respondentsivolved 30 which represented 65.5% were of agewdsn 15 to 2!
years. Eightearners were of ages betwe26 to 30 years. This represented 16.67% of the
group.Some learners were teenagers while others werési It was discovered that tllearners
betweerthe ages of 15 to 25 were of twctegories. The first category withose who started at
the schoolgight from form on, and the next were improving grades either by répgahe
whole course or leamg just a few subjects. The age range betweend 40 had 9 respondents
which represented 18.75&md 45 to 55 which was 2.§ had very few respondel. These were
mainly house wives, husbands and workers in diffte@overnmental and n-governmental

organisations.

Age may be significant in teaching in open secoyischools.Firstly older learners are mo
likely to have attempted school elsewhere, they might be there only improve their grade:
Some quarters have argubat repeatin a class at secondary school level attribute learners’
concentration in class. kddition problems that learn encounter relating to thi poor learning
conditionslike shortage of books, few learning hours and 18t do not affect repeate very
much. This is not possible y@ung ones who lea certain courses for tHirst time as such they

need mordearning time so that they can understand the qis Secondly older studer are



not easily involved in indiscipline cases like vahsim, riots and others. This may not be the

case with the young ones who react to any badtsituwith riots and vandalisms.

4.4 Access to learning facilities

rigure 7. Distances covered by learners

4.4.1 Distances covered by learners
As shown in figure7 above, distance covered bynkra ranged from one kilometre to seven

kilometres. Out of all 48 respondents 14 coveredistance of about one kilometre before
reaching the school. Out of these learners two wpoeises of teaching staff in the studied open
secondary schools and 12 learners were on selBiimgain homes close to schools. This

situation was common at Chilumba Open Secondaryo@cand Rumphi Open Secondary



School. In these schools many teachers residedampus unlike Katoto Secondary School
where many resided off campus. Students coveristguites between two and a half kilometres
were fifteen. At Katoto Open Secondary School thesee mainly learners who stayed with
parents and relatives in the middle residentiah aye Katoto. At Chilumba Open Secondary
School, these were mostly learners who operated femted houses near the school so that they
could reduce the walking distances. Some of themaérs’ homes were at Uliwa trading centre
some 20 kilometres away from the school. Othersecliom surrounding districts of Chitipa and
Rumphi. Eight respondents covered the distancekitbdrBetres. The distances of 4 kilometres
were covered by 4 respondents. Equally 4 respoadsntered the distance of 5 kilometres.
Three respondents indicated that they coveredittente of 6 and 7 kilometres. These were the

furthest distances covered by the open secondadests.

4.4.2 Negative effects of distance on academic performance

Respondents were asked on whether the distandehdlyacovered to school had negative

effects on their academic. Below were the respogses out:
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rigure 8. Negative effect of distance covered to school

The responses on whether the distances coverethiebyespondents affected their academic
performances were as shown above. As indicatetyumef 8, twenty two respondents indicated
that they strongly agree that the distance theyew to and from school affected them



negatively. Twelve of the respondents agreed thstamte affected them. Three of the
respondents were neutral, not sure whether thargist affected them or not. Inversely five
respondents indicated that they disagree thatraistaffected them. Three respondents showed
that they strongly disagree with the idea thatatise affected them academically, while three

could not give any response to the question.

4.4.3 Problems of Covering Long Distances for School.

Covering long distances to school posed many aigdle to the learners in their everyday
learning activities. The first problem was the stang heat which was experienced by the
learners as they came for their lessons. This wasespecially for the respondents of Chilumba
Open Secondary School which as a lake shore pbgoerienced high temperature of up to 45
degrees Celsius. The problem was aggravated Wwélrule of not allowing open secondary
school learners at the school before the conveaitmecondary school learners knocked off from
classes. This meant that open secondary schooklsacould only be found on campus at about
five minutes to class time half past two. That médem start learning while sweating. One

learner had this to express the ordeal:

“I walk about 7 kilometres from home to here befbstart my lessons and yet | am not
allowed to come earlier so that | can have timeegi before starting classes. The first

periods are usually hell to me and I literally gething when teachers teach.”

These sentiments were shared by many students ¢fatfme school. While learners at Rumphi
may not have the same high temperatures as Chilumivahey have their own problem which
is also shared by Chilumba and Katoto learnerst prablem was of rainfall during wet season.
Respondents complained that in most cases thethkadooks soaked in water due to rains that
usually find them on the way to or from school.

The other problem of long distances is rape. Relpp®LAN International (2012), concerning
commuting on the part of female learners, hadtthexplain:

“The issue of distance is of particular concern ¢mls due to security and safety
considerations on such journeys. Parents in Ethiopted that girls’ vulnerability to
sexual violence and abuse whilst travelling wasw flactor in stopping their daughters
going to school.” (pp33)
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Though the head teachers and coordinators ofhallcentres under study did not have any
reported case of rape, they speculated this had leggpening amongst their learners. The case
was found serious at Katoto Secondary school wtiexeopen secondary school started their
lessons at 5 o’clock in the evenings and knockéatof o’clock in the evening. Since Katoto is
in the city of Mzuzu learners were not only worriedh rape cases but robbery which in most
cases take place in the evenings. According tactloedinator this affected the catchment area
for the school which at first catered for Luwingalozolo and Mchenga Utuwa, places which

are about six to ten kilometres away from the sthoo

Apart from the issue of security, the time of staytlessons at Katoto was a source of mockery
to the open secondary school learners by the coiovah students. Conventional students called
these students as security guards since they cttregr lessons almost the same time that
security guards started their work. This affectieeirt passion for schooling such that they felt
demoralised. The other was the problem affectingr thelationship with the conventional

scholars with whom they were supposed to live Batesnatically so that they could share the

learning materials.

4.5 ACCOMMODATION FOR OPEN SECONDARY LEARNERS

4.5.2 The quality of accommodation used by learners in open secondary schools

Respondents were asked to give a description af dkeommodation in terms of quality. Good
guality house was described as the one which reshdhcilities like kitchen, bathing rooms and
toilets. In addition a good quality house had lddkadoors and windows. Depending on how
many of these facilities were missing, qualitiegevdescribed as very bad, bad, average, good
and very good. Below is a graph showing the resbhéswere obtained after the interviews:

45



37.5%

18 +

12 1 20.8% 22.9%

10

M Seriesl

10.4%
6 1 8.3%

very bad Bad Average Good Very good

Figure 9: quality of accommodation used by learners in open secondary schools

As it can be seem figure ¢ above out of 48 respondentgearviewed, 1Cindicated that their
accommodatins were very bad. Eighteerespondentsndicated that the quality otheir

accommodations were bad. On average there werespbmden. There were 5 respondel

who indicated that the quality of their accommoalasi were goc. On very goo there were 4
respondents.

4.5.3Problems of self-boarding on female students

Theresearch revealed that the schools were used in the researchre close to the trading
centres.Chilumba Secondary School s close to Chilumba Tradinge@tre, Rumphi Seconda

School was close to Rumptawn. It was discovered thatithin these traing centres, most of
the open secondary schdehrners fond houses for rentt was revealed th female learners

sharedhe houses with male learn a situation whictaccording to the head teachencouraged



promiscuity amongst them. Female learners enddaking pregnant and dropped out of school.
Some female respondents also explained that shee were staying without parents some
teachers found advantage of having love relatigosshith them. This is supported by the report
by Burton(2008) who had this to explain:

“Love relationships ranged from being secretivetie common knowledge of other
learners. It appears that many learners fear digsotoof these relationships will result in
negative consequences such as being failed (a&nher during the year), or kicked out
of class. ....in one case a learner reported hdeaeher would openly select a learner
from class that he wanted to sleep with and wouditdn a way that all the other

students knew what was happening.”(Pp4)

On self-boarding a learner had to find all theoteses including food through either buying or
collecting from their parents at their homes. Withg distances, learners found a problem to go
and collect these resources; as such big peoplmdrivading centres took advantage of female
learners and satisfy their sexual desires afteiciagtthem with money. The sentiments are
shared by the report carried by PLAN (2012) whitdtesl that the weakness of monitoring and
enforcing mechanisms on girls’ education were naly dhampering the implementation of
policies and initiatives to support it but alsolifeg to ensure girls’ basic protection from abuse
and harassment within schools. The report assbes Girls tend to be victims of rape,

harassment and sexual assault.

According to the head teachers of Chilumba and pturSecondary Schools, some well-wishers
speculated incidences of wives of people arounde¢hed places shouting at girls after being
tipped of their involvement in love affairs withetin husbands. That contributed to poor grades
obtained by girls during MSCE and JCE examinatidiie research revealed that the best male
student had an aggregate of 7 points during the 204lawi School Certificate of Education

results at Chilumba Open Secondary School. Duhegsiime examinations the best girl had an

aggregate of 21 points.

Female learners also mentioned that they are h@ioggosed love by the vendors and grocery
owners in the trading centres. These were the pabple within the society who handled money

almost every time as such open school learnerdyeastepted them so that they could be
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assisted both financially and materially. Apartnfréhese the landlords also proposed love to
these girls in exchange for monthly rent. That ested that there was sexual exploitation and
violence that girls faced living alone in townsn& most of these girls were poor they just

accepted these people so that they could be exdrfipta paying monthly house rent.

Sanitation was the other challenge mentioned byakertearners in self-boarding. Respondents
indicated that their dwelling facilities usuallyddinot have separate bathing facilities. The
washing facilities were usually shared with thedlands which made it difficult for them to dry
their under wears once they were menstruatinghétsame time that compromised privacy in
their everyday lives. Shelter (2006) speculateslthiag in poor quality housing potentially has
many negative impacts on children’s experiencesdication, including a higher level of
absence, due to the disruption caused by movingharhigher level of iliness and infection due

to poor conditions.

4.5.3 Security in rented houses for the open secondary learners
Respondents were asked to assess the situatiecwity in rented houses. Respondents had

given responses as shown on the figure below:

No response




Figure 10: security on rented houses

As shown in the figure 10 above out of 35 respotslervolved, eighteen classified the rented
houses as bad and that represented 51% of thendesis. Five respondents which represented
14% indicated that security in rented houses wag bad. There were some respondents who
were neutral. There were six of such respondentshamepresented 17% .Two respondents
indicated that security in these houses was justdgavhich represented 6%, and three
respondents representing 9% felt that securith@se houses was very good. Lastly there was

only one representing 3% on this point who didgieé any response to this question.

In-security was the other problem discovered tadsociated with the issue of self-boarding. In-
security was in two folds; that which involved tkecurity of properties belonging to the
learners, and the properties for the schools. €kalts showed that houses that were rented by
the learners did not have good locking mechanisrsuah thieves could go and enter into these
houses stealing all the properties. The researcbaled that there were no communication
mechanisms in place between the teaching staff, paments of the learners in case of any
emergencies of sicknesses, attacks or anythingthie The results suggest that lives of these

students were mostly under threat.

Students who rented close to the conventional dcphosed security threats to the school
property. Research revealed that students of Chidu®pen Secondary School were involved in
stealing desks, plastic chairs and mattresses tinenconventional secondary school which they
were either using or selling to the surroundindagérs. The head teacher had to involve the
police who recovered 60 beds, 47 desks, 19 matgessd 42 plastic chairs. These materials
were stolen by the open secondary students and sweddeto the villagers for money that the

students used to sustain their school life. Thelleacher recalled the ordeal and had this to say:

“l couldn’t believe my eyes when | went for a fualeceremony close to our school,
during body viewing time; | discovered that the dldady was laid on a school’s bed and
a mattress. | knew things required an agent attergnd | had no option but to involve

the police so that school property could be recedér

Although the head teacher had successfully dong tha relationship between the school’s

administration and the open secondary studentsdusaur.

49



However the case of Chilumba was an isolated came st did not appear in thother two

schools of Rumphi and Katc

4.6 ALLOCATION OF LEARNING TIME IN A DAY FOR OPEN SCHOOLS

4.6.1 Views on the allocated learning time

Views were sought from the respondents on how they lodikeaallocated time for their learni
in each full school day. The question demandedifewers like enough, fair, average, little .

very little. Below is the graph showirresponses given:

views on allocated time
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very little
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Figure 11: Views on mount of time allocated for learning

As shownon figure 5 above there was no any respondent veldoiridicated that the allocat
time was enough for learning. Three respondent®bidrty eight indicated that timellocated
for learning was fair. That represented 6.25% & tBspondentsSeven respondents whi

represented 14.5% indicated that time alloc for learning was average.

4.6.2 Time allocation for learning at Katoto, Chilumba and Rumphi Open Secondary Schools.
Katoto open secondary School offers four learniaggals of 30 minutes in each day. Apart fr

working days the school had added Saturdays asrkingoday when they worked from
o’clock in the morning tdhalf past eleven in the same morning.oto opted to offer classes
such odd timdecause it operat as a double shi&chool as such it was not allowed to offer



services of an open secondary school. The reséaucld out that in the early days of existence
of the open secondary school the starting timdessons was 2:30 P.M to something like 5:00
P.M. In 2007, the government introduced a rule af adlowing double shift schools to operate
open schools. Katoto open secondary School watedhibd Katoto Primary School which was
just about one kilometre away from Katoto Secondaeiiool. At that centre the schools was
offering 6 periods of 30 minutes each starting frdm'clock in the afternoon to 5 o’clock in the
evening. Later the primary school also introducedbde shifts system, as such in January, 2009
the open secondary school was shifted to Kawuwad®yi School within the city of Mzuzu. At
Kawuwa Primary School, the school offered lessafiswing the same time that was at Katoto
primary school; however to their dismay the schaleb introduced a double shift. That forced
them to shift the Open Secondary School back t@téafecondary School in 2012 as a night
school.

Rumphi open secondary school started the lesso8s3@tp.m. to 6:00 p.m. from Monday to
Friday every week. A school day comprised of fiwripds each with 30 learning minutes.
Learners had problem with this learning time bseajust like other respondents in other
schools they also shared the views that five pseriwds not enough for learning at secondary
school. Each period was taught in 30 minutes whespondents felt that was not enough hence
some concepts were not explained properly. Thisdssame argument that Lockheed and Levin
(1993) as cited by Guoxing Yu (2007), alludes tat ttreating effective schools in developing

countries requires quality time for learning anakctang.

Chilumba open secondary school had the longeshiteatime out of the three visited sites.
Lessons started at 2:30 pm. and stopped at 5:3&Epaoh period was covered in 36 minutes. As
indicated in figure 11 below subjects like Physi&ience and English had double periods.
Learning time of 36 minutes for a period was facmbetter than Katoto and Rumphi which had
30 minutes each however it was against the polfcthe Ministry of Education Science and
Technology (MoEST) which stipulated that a periadsecondary school was supposed to be
taught for 40 minutes. These sentiments were sharéth’ambi (2010) who had this to say:

“The Ministry of Education Science and Technologpws signs of policy overload and
implementation fatigue due to the constant devetlpnof new educational policies,

which leaves little time for their implementatiomonitoring and evaluation. In the
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process good education plans, stres and policies are being frustrated and the igs

of educational services are compromis. (pp.17)

Figure 11. time table for Chilumba Open Secondary Schoc

4.6.3 Problems with this time allocation at Katoto, Rumphi and Chilumba open schools

Allocated learning time for Katoto open secondarfya®l had posed problems to both lear
and teachers. Learners had a feeling that fourogeriwere not enoug for learning at a
secondary school. They felt a lot of materials weft uncovered due to lack of time. The otl
realisticproblem given out by learners was oddtime that lessons were being offered. Mos
the learners interviewed felt that 5 o’clock wasywawkwarc time for starting classes since

was already evening. Owé the respondents explained that:



“Ine sindinayionepo sukulu yoyamba kumphunzira wusibamene anthu onse
akumaweruka kupita kumakwawo. Nchifikwa chake dmzatakumatiseka kuti

tikumabwera kudzalondera sukuluyo.” In English dirranslation:“l have never seen a
school which offers lessons in the night when ebvedy knocks off for home. That was

why friends laugh at us calling us security gudrds.

As explained earlier on that learners started eRgs the evenings, there was evidence that this
time posed challenges to most of the female learnEindings indicated that parents and
guardians found it very difficult to allow their was walking in the night from school every day.
It was reported that they were afraid of rape casethe side of female learners and any attack

of theft which are rampant in towns.

The findings also revealed that teachers also hablgms with time allocation. There was
evidence that changes effected on starting tink@tdto open school reduced the enrolment very
much. Since findings revealed that open secondehpdds acted as an income generating

activity for teachers, at Katoto teachers werehagpy that enrolment was reduced.

The research revealed that Katoto secondary s¢fambfew houses to accommodate all teachers
at the institution. The situation suggests thathess had to commute from outside the school
campus to their place of work. This posed secutiigllenges to teachers who walk from school

to their homes in the night after lessons. Teacimelisated that they were afraid of night attacks

by thugs. They were also facing a problem of rauhsch soak them in the night during rainy

season.

As was the case with the other schools, the firstging problem at Chilumba Open Secondary
School was that learning time allocated for eactiogdewas not enough. At secondary school
each subject was supposed to be covered in 40 esinlihat meant that a teacher had to cover
the work that was supposed to be done in forty temiin 30 minutes. Such lessons are done in a
hurry hence making learners not able to grasp icec@ancepts. Learners also complained of
learning continuously for five periods without abgseak. They felt that there was a feeling of
fatigue and loss of concentration due to learnimgtiauously for 150 minutes (2hours
30minutes) without any break. Just like other leesrin other centres, 6 o’clock during winter

was sometimes in the dark so that posed secuntylgmns. Open secondary school learners were
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of the view that they weresd supposed to have eight periods asthe conventional student
They felt that the heagacher we very unfair on them fochanging the learning system of of
students learning alongside the conventional lea Chilumba being a hot lake shore ce,
respondents indicated that 2:30 in the afternoos thva hottest period of the day, hence les

could not be taught well.

4.7 Sharing of Materialsamongst open and conventional learner

4.7.1 How materials are shared at the school
The research waed to find ouviews from respondentsn how materials are shared in the tr

studied schools. Figure 11 below illustratesfindings:

How materials are shared

properly

Figure 12: How materials are shared

In figure 12,out of forty eight respondents invied n the study there was no (who indicated
that sharing of materials was properly dc Respondentsndicated that materials are mos
monopolised by the conventional learn Only five of the respondents which represented
indicated that materials wee fairly done They cited examples of how literature books
English and Chichewa are shared amongst open anctigtional learner Seven respondents



indicated that sharing of materials was averagelyed This number represented 15% of the
respondents in the study. Eleven respondents iedicthat sharing of materials amongst
conventional and open secondary learners was ldae and that represented 23% of the
respondents. The largest group of the respondegrts @n the side that sharing of materials was
done very badly. There were twenty five of suclpoeslents and that represented 52% of the
respondents. These respondents based their arguorettie facilities like libraries, laboratories

and others that are not accessible to open segoadanol learners.

4.7.3 Materials that are shared and not shared by the two schools.

MATERIALS/FACILITIES | CHILUMBA OSS | RUMPHI OSS | KATOTO OSS
Classes shared shared Shared
Teachers Shared shared shared
Night studies Not shared Not shared Notesha
Desks shared shared shared
Entertainments Not shared Not shared Natezh
Sporting materials shared shared Shared
Toilets shared shared shared
Books shared shared shared
Libraries Not shared Not shared Not shared
Laboratories Not shared Not shared Noteshar
Transport Not shared Not shared Not shared

Table 5: Materials and facilities that are shared ad not shared by the two institutions

4.7.4 Materials that are shared
As indicated on table 5 above, open and conventisct@ools shared almost all the materials

which were used for teaching and learning like s#as teachers, desks and others. Sporting
materials were some of the materials that were sthswed by the two schools. In all the three
schools visited it was found out that Open Secontiarners did their sporting activities in the
mornings the time conventional students were hattjy lessons. The conventional learners
did their trainings in the afternoons when operdsetus were attending to their lessons. During
any competitive game that the school were involvedhe two teams formed one team which

was used to play the opponent teams.

The other materials that were shared by the twodshwere the toilets. In schools like Rumphi
and Chilumba where they had boarding facilitiesemwlhe open school arrived at the compass
the toilets belonged to both schools. In additmralk was also being shared by the two schools.

The head teachers of all the three schools emm@tadieat open schools were encouraged to
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make contributions in form of money to the mainauh, part of which could be used to buy
chalk. However the research discovered that theemmaontributed was not enough to buy

enough chalk and any other materials which couldrdar the two schools.

The two schools also shared books. That was commiamguage subjects like literature books
for Chichewa and English. The teachers used the dsuoks with the conventional and open
secondary students. The same happened to bookghef eubjects like Social Studies,

Agriculture, Biology and others. The assumption wes what were taught to the conventional
students in the mornings were the same materialswkre taught to the open students in the
afternoons by the same teachers of course. Hovtkeetoordinators were explained that open
secondary learners were encouraged to find perbmadis since some were workers in different

departments hence they could buy their own books.

4.7.5 Problems experienced in sharing some of the materials and facilities.

While it could not be avoided to share desks betvibe conventional and the open schools the
challenge was that there were allegations that gpatents scribble on the desks. The students
used sharp objects to write either their namesngragher nonsense on the desks. These made
the desks to be rough and dirty. However whileltlane went to the open secondary learners, it
was alleged by the same learners that the conventsiudents were the ones involved in that
malpractice. The other problem posed on the desss insufficient numbers of these desks.
That was experienced especially at Chilumba and ghiunsecondary Schools which were
boarding schools. In these schools after the cdioreal school students knock off from classes,
they usually came back for either self-studiesiscubssions. During these periods they used the
same desks which at that time were supposed tosée by open learners. The situation got
worse when they could not allow releasing thesérslgawen when the open learners pleaded for
them because they claimed that the chairs belongatiem alone. A form one student at

Rumphi Open School had this to say:

“Due to shortage of chairs and desks we usuallynsble to enter classes so that you can
be amongst the lucky ones who find chairs in cl#dsen you fail to secure a chair, you

will have to move from one class to another whoeryfriends are learning.”
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These words could tell the story of the situatidmal existed concerning desks in the schools
where conventional and open schools run togethiee. i§sue is shared by Nsamenang and
Tchombe (2011) who argue that majority of Africaecendary schools operate with either
substandard or inadequate facilities. Such inadedaailities are the chairs as evidenced in the

findings of this research.

The other problem arises when using sporting fasli This comes in times when schools were
preparing for big competitive games like the CoadaCand Airtel trophies. These trophies were
held at zonal levels, later at regional levels &sdly at national level. At all the stages of the
competition, there was high competition as suchpgmaions were done intensively. The
research revealed that the intensive training wage do the disadvantage of the open students
since players who belonged to open schools weredaikjoin their team mates in the football
and net ball trainings which were usually donehia afternoons (learning time for the open
students) without considerations of how the lostetion learning would be recovered. All the
three sites visited were affected by the issudefiéarning time which was lost due to sporting
activities. In addition, at Chilumba and Rumphi,aes sporting grounds were close to classes,
the jeering, cheering and other noises made duraigings disturbed classes. The case was
different at Katoto Secondary School since it hdmliek fence which separated the learning area

from the sporting facilities.

At Katoto Open Secondary School, respondents rédlots the arrangement of using week-ends
for learning time usually met challenges when thesre sporting activities. All sporting
activities that involved two or more schools wemne on Saturdays. Such activities disturbed
the learning on these days which were made withirttemtion of adding learning time. Apart
from the sporting activities, Katoto’s Secondaryh&a hall was usually engaged with different
activities like musical shows, weddings, and chuackivities. Such activities usually happen

during weekends disturbing lessons for the opearstary school.

The other facilities that the schools shared weitets. In all the three sites visited, Government
had constructed toilets just enough for the conweat school. Introduction of open schools in
these institutions meant adding pressure on theef@sting toilets. Most of the respondents at
Chilumba and Rumphi pointed out that they findifficllt to use the few toilets which were at

their schools. At the same time neatness in thakgs was compromised resulting into learners
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of conventional and open schools pointing fingareach other. Matured students pointed out
that they felt disgraced whenever they were bettysed by the conventional learners of using
toilets carelessly. The coordinator of Rumphi seleoyn school however attributed the blame on
open secondary school learners as a reaction osidleeof conventional learners who were
usually not happy that the open learners were mailved in general cleaning because of the

little time that they had at school.

Some scholars have claimed that a classroom is\exéssarily a basic need for a school to
commerce. This however would be argued that it gotsthe educational culture of the society.
In all the three schools visited open school learmapressed concern that they were negatively
affected for not being allowed to use classroonmsttieir self-studies. They explained that as
learners, they were supposed to be provided wifipative facilities that could maximise
independent learning (Nsamenang and Tchombe 20ddhkrs explained that they were being
denied chance of using chalk boards and otheritfasiwhen practicing mathematical problems.
Open school learners also stated that the situAdnplanted an impression within conventional
students that most of the properties at school mditl belong to them. The statement was
supported by the head teachers of the schools/ietezd who also explained that some students

from the main school threw stones at the open skagriearners showing that they hated them.

Books shared between open and conventional leanaershort life span. It was mentioned that
due to the system of sharing, books are easily watror are lost because of being over used by
the two schools. In some cases the open secontlsyes are bigger than the conventional

classes as such they could scramble for the felwsending up tearing them up.
4.8 Materials that were not shared amongst Open an@onventional Secondary Schools.

4.8.1 Night studies.

Out of the three schools visited, only Katoto Setmog School does not offer night studies
because it has no boarding facilities. At Chilunaib@ Rumphi secondary schools night studies
started at 6 o’clock up to 8 o’clock in the eversrigpm Monday to Friday. However these prep
activities were not enjoyed by the open secondargients. One of the reasons was the poor
relationship that existed between the conventitesiners and the open secondary learners. At

Rumphi Secondary School the Head teacher expldivs#cdtonventional students chase the open
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secondary school learners in the night from nighdiss. No clear reason was given as to why
such things happened but some open school respensieeculated that conventional students
were not wishing them well to perform better duriregional examinations. They felt they would

make them perform badly by stopping them from ngihtlies.

The other reason was shortage of desks. As earliestated, respondents explained that desks
which were used in the schools visited were notughaeven for either conventional or open set
of students. It was difficult for these schoolshimve enough chairs that can be used by all the

learners at the same time and study comfortably.

Other respondents explained that if all the leanesuld be mixed classes would be congested
such that the situation created would not be conduor learning. The normal class capacity of
Chilumba and Rumphi Secondary Schools was 40 stsider yet in both cases more than 60

students are found in one class so any additionaldvmake the classes to be congested.

4.8.1.1 How night studies affected learners academically
Respondents were asked as to how their performamees negatively affected by not having
night studies.

Table 5 HOW students are affected:

Indicator No. Of respondents| Percentage of respondents
Strongly affected| 17 34.41%

A little bit affected| 12 25%

Neutral 7 14.58%

No effect 12 25%

TATOL 48 100%

On how respondents were affected academically ébrbeing allowed to have night studies
responses are recorded in table 6 above. As disitibof figures can be seen in table 6 above,
most of the respondents were of the view that denylhem of night studies had no effect on
them academically. The study however discoveretltti@se were the learners who stayed far

from the learning institutions as indicated in figu6 of the same chapter. These respondents
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covered long distances before they reached sclsoslieh they could not make it in the night to
go for night studies even when they were alloweddco. Those who were neutral were those
that stayed with members of teaching staff of thuelied schools hence they had good facilities
in their homes and could study properly. Those witloer were strongly affected or a little bit

affected, were those who stayed in self-boardingexgdained in section 4.5.3; close to the
learning areas. They would easily access readieasanf the schools but they were not allowed
to do so. They had a strong feeling that given chao study at school, they could perform

better than how they were performing.

4.8.2 Entertainments.

Chilumba and Rumphi Secondary School carried otgrennment activities in the nights of

Fridays and Saturdays. In the secondary schooicalum, entertainments are there to refresh
the brains of learners after the heavy work ofriesy from Monday to Thursday. This research
however discovered that open secondary learners marallowed to participate in these night
activities. At Chilumba Secondary School the reasbmot allowing them to participate in

activities like dance, disco and other forms othigntertainments was due to lack of discipline.
The head teacher cited an example of a fight wibiddke amongst open and conventional
students at one time when they were allowed to amenib the dancing. The reasons for the fight
was that conventional students had feelings thah gpudents were more favoured by their girls

than the conventional learners.

4.8.3 Libraries.

The other privilege that the open secondary learder not enjoy was the use of the library
facilities. In all the three schools visited opetendary students were not allowed to use the
libraries. At Katoto Secondary School the Coordinagxplained that it was difficult for the
school library administration to make proper follaps for book loses from the library involving
open school learners. The reason was that reteafiopen students into school was seriously
dependent on students themselves. They wouldsstadol and leave it to join other schools at
their own will since no transfer letters were reqdiin their admissions. The same sentiments
were shared by the Head teacher of Chilumba Secpi&tdool. He explained that in the past
years, the school allowed open secondary schodests to use library when conventional

students were in class. He however indicated tmatsiystem was abused by open secondary
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school learners who could not return the bookshelibrary after borrowing. That forced the

school’s administration to stop open secondaryesitgdfrom using the library. In reaction to the
change of policy, open secondary students vandatise head teacher’s house using a petrol
bomb in 2012. That was repeated in 2013 when it aleged that they had vandalised the
kitchen at the school. These reactions howevemdidforce the administration to reverse the

policy of not allowing them to use the library.

4.8.4 Laboratories.

Open students were also denied the chance of uabuayatories. The head teachers of the
studied schools claimed that laboratory equipmantschemicals were very expensive such that
they could not manage buying for two schools. Therdinator of Katoto explained that a
contribution of 30% of the money realised which wasde as a contribution every term to the
main school was always said to be insufficient &ec for all the requirements of the open
school. At Rumphi Open Secondary school, it wasntegl that the sum of K500 per student was
made as a contribution to the main school for erations and any other school requirements
which may include laboratory equipments. Howeveang equipment was bought for the use of
open secondary students. At Chilumba more focus gien to contributions made towards
constructions of structures for the secondary sichidwere were no funds which were allocated
for laboratory equipments. However open secondaaynkers are allowed to use the laboratory

facilities during national examinations of MANEB.
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4.8.5 How respondents feel academic grades can be improved through the use of library

use of laboratories
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Figure 13: views on use of laboratories

Respondents welgsked to give out their views on the point thatropecondary leners should
be allowed to usdéhe laboratories so that theyould improve their academic grades.
indicated in figure 12 above, out of forty eightpendents involved, twenty five strongly agr
that use of laboratory would improve academic gsamfelearnersan science. That represented
52% of the studentsesponse. Respondents were of the viglat it was not enough only to
allowed to use the laborajoduring MANEB examinatior, but they were also required to h¢
practical lessons in theieveryday learning.Eleven of the respondents representing 2z
indicated that they agreed that use of the laboesta@ould improve academic grades of tt
learners.The respondents explained that learners would hawe practical lessons before -
real examinations which would help to improve grac Eight respondents representing 16.
were of the views that they were neutral on theda These students were not taking scie
subjects as such they could not explain the impbbt being allowed tuse the laboratories on
their friends’ academic performances. Most of stegpondents were those who were upgra

taking only a few subjects.



Four of the respondents representing 8.3% indic#ttat they disagree that laboratories can
improve the grades of open secondary learners.0&hof the respondents strongly disagree that

laboratories would improve the grades of open sgagnlearners.

4.8.6 Transport facilities.

In all the three schools visited there are vehidlest the schools have which are used for
transporting students at school. Amongst many fanstthat were carried out by these cars, the
most outstanding one was transporting studentsidof@m the health centres once they were
sick. Although in all the three schools health liies were within a short distances, the
conventional students had that privilege of beiitkgx by these school vehicles once they fell
sick. The respondents indicated that open secorstdigol students did not have that privilege
of being transported by those vehicles. They wepeeted just to walk to these health centres
once they fall sick. This study revealed that teastwere not even responsible for the welfare of
open secondary learners as such once sick they (speondary learners), went to health
facilities without the notices of their teachers fact the respondents explained that they did not
have to report about their sicknesses to theirhiacsince teachers had nothing to help on

learners’ sicknesses unless the sickness wasay fnpm sporting activities.
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4.9 Reasons that made students join open school

4.9.1 Reasons for joining open school.
Reasons for joining open school

Valid Cumulative
Frequency Percent| Percent Percent
Valid Repeating 2 4.2 4.2 4.2
Lack of fees 6 12.5 12.5 16.7
Did not qualify for
16 33.3 33.3 50.0
secondary school
Upgrading 13 27.1 27.1 77.1
Need for secondary
7 14.6 14.6 91.7
school
Transfer of parents 4 8.3 8.3 100.4
Total 48  100.G 100.0
Statistics

Reasons for joining open

school

N Valid 48

Missing 0

Figure 14. Reasons for joining open secondary school

4.9.1.1 Repeating
As shown in the table above out of 48 respondert$ them indicated that they joined open

secondary school because they were either seléatedCommunity Day Secondary School

(CDSS) or conventional secondary school and thelyfaged Junior Certificate Examinations
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(JCE) or Malawi School Certificate Examinations (@5. Since they could not be allowed to
repeat at their previous schools, they thoughtegfistering with open secondary school. In
certain situations it was not that they were ntiveeéd to come back to their previous schools,
but learners may just need to have a change initepenvironment and join the open secondary

school.

4.9.1.2 Lack of fees
Out of 48 respondents interviewed 6 of them expldithat they joined open secondary school

because of lack of fees. These children came froan families which could not afford paying
fees. Townsend (1979), states that people arevarppowhen they lack the resources to obtain
the types of diet, participate in the activitiesldrave the living conditions and activities which
are customary or are at least widely encouragedagptoved in the societies to which they
belong. Some of the activities that they fail totjggpate are to pay school fees for their wards.
Gunn and Duncan (1997) explain that problematicames are associated with family poverty.
That might give an explanation as to why thosenle@ could give administrative problems like
theft of schools’ properties as explained earliar ©he research revealed that some of these
respondents were selected to go to boarding sepprsthools like Mzuzu Government
Secondary School, Nkhata Bay Secondary School #retso While fees at national secondary
school like Mzuzu Government was only K12, 500 wihicas close to K10, 000 fees charged in
all the open secondary schools visited, respondedisated that they still more found open
schools cheaper since they did not spend transportey. Apart from that, expenses were
reduced since they did not require pocket monegesail the basic needs were shared with their
parents in their homes. Mode of payment was ana#dason that forced some needy learners to
opt for open secondary schools as opposed to ctomeh secondary school. Respondents
explained that at open secondary school, they able to negotiate with the coordinators and
pay fees by instalments the situation which wouwdtl e possible with conventional secondary

schools.

4.9.1.3 Did not qualify to secondary school
As shown in figurel3 abovel6 respondents indic#tetl they were found at open secondary

school because they were not selected to a covahtsecondary school or any CDSS. Those
were learners who had sat for Primary School Lea@ertificate Examinations (PSLCE), but

were not selected to a secondary school. Thesendspts included some who had dropped out
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of school sometime and had thought of joining sthsoothat they could obtain a certificate
which would assist them to have a job elsewheréat® to these were those who had joined
open secondary schools because they wanted todgptiramselves. There were 13 respondents
which represented 27.08% of the total 48 resposdditiose respondents had obtained a JCE
and are employed either in Government service mag@ sectors so they wanted to obtain an
MSCE so that they would be considered for promatio@thers were those who had just
obtained their MSCE in the near past and would tickenprove their grades so that they would

be considered for university selection.

4.9.1.4 up grading
The second largest group of the respondents in gbgsion were those that were at Open

Secondary Schools because they wanted upgradirggatipg was divided into two groups; the
first one was those that already had obtained aCBM®ith bad grades which could not offer
them with employment opportunities. Due to stiffnguetition in different employment
opportunities different employers ask for specgrades before they offer employment to job
seekers. The most common requirements were crasieg in science subjects and English. That
requirement demanded for some respondents to gecfaol in Open Secondary Schools where
they upgraded to obtain those grades. These resptsndould either register for all the subjects
so that they could make a new certificate or regiir just a few so that they improved the

already obtained certificate.

The second up graders were those that were ainigetteng enrolled in different universities of
Malawi both private and public. Just like their oterparts explained earlier on, these also were
there either to sit for the whole certificate ostjsome targeted subjects which could assist the

respondents achieve their ambitions.

4.9.1.5 Need for secondary school
Out of 48 respondents 7 which represented 8.3%onelgul that they were found at an open

secondary school because they found it necessabg taught by qualified secondary school
teachers. It is speculated that these respondetsfallowing the quality of teachers as asserted
by Capra (2009), who explains that teacher quadittantamount to student achievement. The
author further explains that the revolving doortedichers in poverty stricken areas exacerbates

the inferior education and also discourages purdthigher education. Those were learners who
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were selected to go to Community Day Secondary @sh@DSSs) around or far from these
conventional schools. Due to inadequate learnird) taaching materials experienced in those
schools, the students opted to join the open secgnschool. Ng'ambi (2010) asserts that
students in the CDSSs are taught in overcrowdessetaby unqualified teachers and have to
share very limited teaching and learning resourdsspite the problems that they were meeting
in open secondary schools the respondents felithiegt were better off than they would be if

they had gone to the CDSSs they were selected to.

4.9.1.6 Posting of parents
The last category was for those who got affectezltduhe postings and transfers of their parents

or guardians from one duty station to the otherer&€hwere 4 respondents which represented
8.3% of the respondents involved in the researchileAMinistry of Education Science and
Technology’s policy gives a provision that a learman through the head teacher and the
Educational Division office process a transfer edrhers from one school to the other of the
same category, the provision seemed not to besedilby everybody. This was common in
learners who were selected to CDSSs and other dagols which did not offer boarding
facilities. When they followed their parents toitheew duty stations they were not allowed to
join other CDSSs because they did not have tramstiers. The situation made them join open
secondary schools where not any transfer letters Weemanded before they were allowed for a

place of learning.
4.10 Advantages of open schools to learners

4.10.1 Personal reasons

There were many personal reasons that made legonerschool at an open secondary school.
The first one concerned the balance up of timeadéed to their employed work and school.
Despite the fact that workers who were open scleaohers were not offered with study leave, it
was evidenced that some got promotions in theirkwmaces after attaining new academic
grades in different working places. That requireldbbance up of work time and school time as
such the starting time of school in the afternodnaund 3:30 p.m. and 5:00 p.m. was
appropriate for these workers. This is true ashaitted by Orkodashvili (2009), who explains

that open schools can broaden school access amdbota to social equity since it offers the
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opportunity for students who would not otherwise dble to attend school to receive a formal

education.

Related to this were the people who just stayettieir homes and yet had other responsibilities
of working in their gardens or any other activitiestheir homes. These respondents found it
very easy to have time of working in their gardensheir businesses in the mornings and go for
school in the afternoons. The other personal reagasm on married women. Those women
explained that they found out very appropriate &dabce up their house hold chores and
schooling in open secondary school. According &rteport carried by PLAN (2012) secondary
school comes at a particularly vulnerable age iids gs they enter into puberty and reach an age
some communities consider appropriate for childibgamarriage and work inside and outside
their homes. The situation, according to the redoamatically reduces their chances of staying
in school. One respondent at Chilumba was a wifa @ééacher at the same school and she
explained that she was able to prepare the hustmarids work in the mornings, the children
who attend primary schools, later on prepare lufteshthem then go for her school in the
afternoon. She stated that all that would not Hasen possible had it been that there were no

open school.

4.10.2 Academic reasons

One of the academic reasons pointed out by resptsdeas the availability of books. Books
which were used in teaching the conventional laarmeere the same books which were used in
teaching the open school learners. That gave aortyyty of learners to overcome the problem
of lack of books which is common in Community Dasc8ndary Schools. That was common to
respondents who indicated that they were not réadytend their school in CDSSs despite that
they were selected to go there. This is supporiedrdrdham, (1992), who quotes the 1990
World Conferencé=ducation for All which resolved that in trying to increase accessducation
countries need to meet the basic needs of chilimlimited or no access to formal schooling.
It was explained that such children should be sigaihe same standards of learning applied to
conventional schools, and should be adequatelycstgrph In addition to the books used in
classes some respondents explained that they &eet@laccess the library books through
conventional counterparts a situation which wowdtlhrave been possible would it been that they

were not learning within the compass of the sam#gtutions.
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The other academic reason was the hard workindhéeadhat were found in open secondary
schools. This research revealed that teachersan spcondary schools get paid out the number
of periods that they had taught in the month. Quhe three schools visited the rate per period
was ranging from K500 to K600 per period. That niehat every teacher could not afford
missing the period unless the situation was diffibor such a teacher. If any teacher missed a
period, others could quickly rush for it so thagytmade more money. The research revealed that
there were officers at each school who had pergister recording periods taught by different
teachers which could determine the amount of mdodye paid at the end of the month. That
worked to the advantage of the learners sincewesg always found having a teacher in front of

them teaching though it was not a guarantee folitguearning.

Competition was the other good academic reasorstimaé respondents found at open secondary
school. Since open and conventional learners wihigesame terminal tests, they are able to
compare themselves with their counterparts hendlel lmonfidence academically. In certain

cases it was mentioned teachers compile resulksnguopen and conventional learners together

which gives them a chance comparing themselvesthatltonventional learners.
4.11 PROBLEMS IN ADMINISTRATION OF OPEN SECONDARY S CHOOL

4.11.1 Problems experienced by the head teachers

The most common problems that head teachers erperie open secondary schools were
financial problems. In the Government guiding rules running open secondary schools it is
stated that all monies collected from studentsp&hnoschools should have an account opened at
the bank where three signatories, including thelheacher, should be involved in signing when
withdrawing the money. The issue of opening accoaaemed to have been followed by most of
the schools; however Katoto Open Secondary Schimbhdt involve the head teacher as a
signatory. The research established that the hessdhér was not involved; instead coordinators
involved head teachers of primary schools whereoffen school was operating before it came
back to Katoto Secondary School. Despite thatatime of data collection of this research the

school operated at conventional school campusehd teacher was not yet a signatory.

Evidence from the research indicated that there avgsoblem of insufficient teaching and

learning resources including examination resourths.policy stipulated that open schools were
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supposed to contribute 30% of their money to thénmsahool for the general running of the
school within the conventional school. The headhees however indicated that the money was
not enough to buy teaching and learning resourcas dre required in running of an open
secondary school. One head teacher had this to say:

“Running terminal examinations alone is very expensThere is need for typing of the
examinations, buying tonner, drum; printings angldating. All these demand a lot of
money, now what can 30% do?”

The findings confirm that head teachers experiempecellems in the running of open schools.

Rewards that were attached to work of open secgrsldiool were another area that caused
problems to the head teachers. The head teachgleireed that open schools seemed to be fast
rewarding than conventional schools which pay teechat the end of the month. They cited
examples of teachers being paid depending on th#éeuof periods that had been taught in a
month. That forced teachers to be found in classes after missing lessons in the conventional
school. Orkodashvili (2009) quotes Bray (2000) vaxplains that teachers may also like the
opportunity of teaching double shifts so as toease their incomes through extra teaching in a
second shift. The other part was where teachers pagad for marking and filling of report cards.
That made tests for open students to be processeftlygthan those of the conventional
learners. Head teachers were always having probkskisg teachers to finish working on

conventional students’ terminal tests.

Money paid for practical subjects was another cafsproblem in open secondary schools.
Teachers who are involved in teaching subjectsithvative practical work during examinations
charged money which was paid by every studentditigrschool at open secondary school. The
study established that at Katoto, Biology practizak charged at K3, 000 per student, Physical
Science was at K1, 000 per student and Home Ecasonas at K2, 5000 per student. The other
schools also had their charges just close to tblkeasmes. The money realised was being shared
amongst the teachers of the said subjects onlyjnigaout all other teachers who were not
teaching the subjects. That caused misunderstasdiigch were sorted out by the head

teachers.
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Lack of rules was the other challenge that the heachers of the visited schools complained of.
In all schools visited it was evident that opencath did not have their rules stipulated. Rules
were either silent or borrowed from the mother stliconventional school). In certain situations
where conventional secondary school rules werd taebe applied to open school learners, it
could sometimes not work due to the nature of lm@rthey had. Fordham, (1992) explains that
if open schooling has to meet the huge demandduocaion, it is important to determine the
factors that account for lack of comprehensiveqwedi on open schooling. Head teachers in the
visited schools pointed out of their schools’ byawhich stated that students were supposed to
have hair cut short, females not putting in longusers, no wearing of hats by any student,
uniform was supposed to be used during uniform daysl many others. These rules were
difficult to be applied to open students since somere working class people; others were
spouses of the same teachers as such they weressdipio look presentable as such making up

hair could not be avoided by them.

Uniform is one of the necessities of a school inldaMa New South Wales Department of
Education and Training, Student Welfare Directo(2@04) explains that the wearing of school
uniforms by students will assist school communitredefining an identity for the school within
its community. On the part of learners the depamtmexplains that uniform will help in

developing students’ sense of belonging to the dcltommunity there by providing an

opportunity to build school spirit in them. Admitrigtively in such mixed schools where
conventional and open learners are within one camptaff will have easier recognition of

visitors and potential intruders in the school.

It was only Chilumba Open Secondary School whicH tfeeir students in uniform (refer to
appendix1).They used white blouse and green skirgjifls and boys used white shirt and black
trousers. The coordinator indicated that they hadproblems with learners in wearing of

uniform.

At Rumphi open secondary school they do not usnm (appendix 2). The head teacher of
Rumphi explained that he one time sent poorly @edsarners back to their homes for proper
dressing and they feel so much offended. The saagethe case with Katoto open secondary

learners. They did not have uniforms (appendix 3).
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Sorting out issues which deal with scramble for tbsources like chairs, books and others are
the other problems faced by head teachers of sacprsthools. Head teachers of the visited
schools indicated that they were aware of the sitndhat open secondary school students were
disadvantaged in the use of the resources butsbewmed not to have a solution to the problem.
Sergiovami (1991) explains that in the school adstiation the challenge of leadership is to

make peace with two competing imperatives, the mana and the moral.

4.11.2 Problems experienced by coordinators

The first problem that coordinators faced was thgngent of fees. The problem appeared in two
categories; the first being that of needy learnévst of these learners were either orphans, or
needy that they could hardly raise a K10, 000 andfpr their fees in a term. It was reported that
such learners accumulate a lot of fees balancéstthacame a problem for them to be kept at
school. The second are those who chose to play dndeseek. Fees were collected by form
masters; having known that some students couldogistvoiding that form master so that he or
she does not pay fees. The fees records reveaedhih practice was common amongst form
threes and fours in the third terms of their schy@alrs. That problem caused financial hiccups in

the operations of the open secondary schools.

The second problem was poor performance by leathgisg national examinations. The guide
lines in the Hand book for Open Secondary Schoots $tudy Centres (Malawi College of
Distance Education, 2008) under section 9.1 (bjestdhat learners enrolling for Junior
Examination Certificate (JCE) course shall prodag&lence of having passed PSLCE course
and that of MSCE shall produce evidence of haviagspd JCE. These however were not
followed because coordinators seemed to be moezested in having more learners which
translated into having more money for teachers. &aho were enrolled were those that had
failed the pervious examination class. That madentfind it very difficult to cope with the work

they had registered for and their performances weng poor.

Issues that involved relationships between teadmaisopen secondary school learners were also
challenges that coordinators experienced. In allstthool visited there was a rule which ordered
teachers to teach open school learners the samectubhat they teach the conventional

learners. For some reasons, open secondary ledouers the teachers not favourable for those
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specific subjects. Coordinators found it very difft to sort out such situations since if

coordinators bowed to the wish of learners it caffdct even the conventional school teaching.

Coordinators also experienced problems concerniogeyn Open schools visited had given a
provision of allowing teachers to borrow money frim open school coffers. The issue became
serious when some teachers could accumulate medéscthat they could not manage in giving
back. In certain cases, the school could remaih nat money to pay teachers during pay days.
That could be a source of conflict to the extestt thtome teachers could stop teaching due to

under payments or delayed payments caused by ¢hediés.

Scrambling for periods was another source of prablexperienced by open secondary school
coordinators. Since number of period in a montmdiges into amount of money received,

teachers wanted to have as many periods as posdiltlee end. That resulted into conflicts

where teachers could scramble for periods of absawhers. In certain cases if the owners of
the periods come later they could ask for refurfdsioh periods which was not easy.

CHAPTER 5: SUMMARY OF FINDINGS AND RECOMMENDATIONS

5.1 Introduction

Chapter four provides information on findings frahe empirical investigation. Chapter five
gives out important information on findings revehlby the related literature which was
reviewed and those that emerged from the investigaln order to identify areas of agreement
and those of disagreement, concerning problemsriexjged by open secondary schools running
within conventional secondary schools the findifrgen related literature and research findings

are presented side by side.

5.1.1 Findings from the related literature

The literature reviewed revealed that educationMalawi has its origin from the early
missionaries. (Banda, 1992). These missionariee:wene Universities Mission to Central
Africa, The Free Church of Scotland Presbyteriavirigstonia Mission, The Dutch Reformed
Church Mission- Nkhoma Mission. Others were: Thai€h of Scotland Presbyterian Blantyre

Synod, Zambezi Industrial Mission and The Cath@liurch. These schools were characterised
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by shortage of teaching and learning materials (WM@924). At the same time literature
revealed that the schools were combining secondahpol education with primary school
education or secondary school education with tnairdollege, (McCracken, 2012). There was
evidence that girls’ education was faced with thallenge of low enrolment. Missionary schools
mainly aimed at equipping learners with skills tbatild help them earn a living with intellectual

skills having emphasis on reading, Arithmetic, anding (3Rs)

There is clear consensus by various authors teat grimary education in Malawi which was
introduced in 1994, ignored the expansion of seapndducation in terms of infrastructure and
other educational system inputs (Chirwa and Ma2b@9, Torre and Millennium Initiatives,
2010, World Bank, 2004). This created a situatidrere transition to secondary education was a
challenge. (Hyde et al.1996, Streuli and Moleni 2@dd Department of Education in Malawi
Report, 2004). The MoEST had the view that the MGIMS the only safety valve to increase
secondary enrolment. The situation was met witlatgohallenge due to lack of clear policies
guiding the systemthe case which was shared by no#imgr educational systems in other
countries. (Gropello 2006, Ng’ambi 2010, Danahed asmar, 2010). Such attributes as
described by different authors, further explainsywianning Open Secondary Schools in

conventional schools faced a lot of challenges.

Different authors gives different definitions fgpen school but all the definitions focuses on the
openness of access which is flexible in terms effagthe learners, time of learning and ways of
learning which are usually not the same as thosedonventional class. (Rumajogeeet al.2003,
World Bank 2010, Chikuya 2007, Yates 2008). Litera reviewed also reveals that open
learning plays an important role in the provisidrgoalityeducation to both school age children
and adults( Bates 1995, Ferreira and Abrioux 260@nble and Koul 2007 and Danaher and
Umar 2010). Authors have also shown similaritiesunning of open secondary schools with
double shift system of running secondary schoolkd@ashvili 2009, BOFESETE National

Executive Committee, 2006 and Diwan 2002). Thesleaas explain that both systems have two

different sets of learners using the same matdr@ooks, teachers and classrooms.

Related literature also revealed that there wdot af problems associated with open secondary
schools. One of the notable challenges was mongooi learning by educational authorities
(Ng’ambi 2010). Many writers share the sentimemiat tboth open school and double shift
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system had the problem of few learning hours tigreompromising the quality of schooling.
(Bray 2008, Linden 2001, Kelly1986,p202, Bray, 24085, Orkodashvili 2009). Others had a
feeling that management of the schools was the gresdlenge since the other session was run
by a delegated administrator who was not the heacher of the main school so discipline was
not up to date.(Katjaita 2011,p87, Orkodashvili200® is also evident that some literature
reviewed looked at open schools as a source oligwel in the system of education.(Klasen
2010, Gropello, 2006.)

Literature on how to manage finances in open seamynstchools is very limited. Many authors
concentrated on how governments spend their firsamcéhe education sector generally with a
littte mention of open secondary school if any. Whtonventional secondary school receive
funding from central government using IFIMIS, opse&condary schools use funds paid by
learners in the name of school fees, developmert, fand other names that may be attached to
it. A critical issue of cleanliness of classroomaswhighlighted by Katjaita (2011), Linden,
(2001).

5.1.2 Findings from empirical investigation.

This part of summary looks at the findings as ré&a@dy the investigation process of the
research. The research established that most ofsypwol learners are between ages of 15 to 25
years. Very few learners are of the age above Bsy@l.3.5 P49-50).Most of these learners
joined open secondary school due to lack of seagnsehool selection while others joined
because they wanted to upgrade from their lowederwé& grade to upper ones. There was a
notable figure of others who joined open secondahool due to movements of parents from
one duty station of work to the other (4.9.2 P73-7bhe research established that open
secondary school learners covered long distancesdess learning facilities as such they had
challenges of harsh weather especially in hot glatéake shore areas like Chilumba Secondary
School. In other places long distances posed thkectye of security and rain fall which soaked

learners as they came for lessons or back from léegining activities.((4.4.1 P50-51; 4.4.3 P53)

The findings revealed that accommodation used bst mpen secondary learners who had their
homes far from the open schools posed a greatecigal Due to long distances to schools some
learners opted for self-boarding which also hadlehges. Some of the challenges were security

of properties for the learners since most of thesks used by these learners did not have
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lockable doors and windows. In certain cases thusé®did not have good kitchen facilities such
that learners cooked on bare grounds which posellgns during rainy season when all
grounds were wet. Learners could go without eading to lack of kitchens. Self-boarding also
posed challenge to girls who were particularly eusible because they are prone to many social

ills such as sexual abuse and harassment. (4.5.3,55-56)

The investigation further revealed that time altawa for learning was yet another problem
(4.6.2 P60-63). The first aspect of time allocatwees on the number of periods allocated for a
full learning day. It was discovered that open seleoy schools do not cover the nine periods as
per the requirements of secondary school learnimg.tThe highest number of periods covered
in a day was five while some subjects were givétellearning time. While most of the open
schools visited opted for the use of weekends @svar up to the little learning time within the
week, evidence showed that the situation was nikt etiallenges of week-end activities within
the school campus. The second aspect was on tlee dilocated for each period. While a
learning period at secondary school was supposédz tdone in forty minutes per period, the
research discovered that periods in open secorgtdryols were done in thirty minutes. That
resulted into planned work being covered in a hastas to be completed within the little time
allocated for the period.

Sharing of human resources like teachers was ba ehallenge since teachers were looking at
the immediate reward of money after teaching atajpen school. (4.7.3 P65). Those teachers
used text books used for teaching in the conveatisacondary school like literature books for
Chichewa and English. That was advantageous to ependary learners. The problem was on
sharing learning materials like classrooms sincaventional learners wanted to be using the
classrooms alone looking at the open learners @aders. (4.7.4; P66-67).0pen secondary
school learners were also denied access to lideaiiities for fear of security of books in the
libraries. (4.8.4 P70). Laboratory facilities wealso not accessible to open secondary school
learners since conventional schools felt the faediwere not adequate enough to cater for the
two schools. Learning in science subjects for fhenosecondary school learners who were doing
science subjects without doing practical work, vwasnpromised because learners are not
allowed access to the laboratories. (4.8.5 P7iurgl12, P71 )
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Open secondary learners are also not allowed ¢adctight entertainments.(4.8.3 P70). It was
discovered that night entertainments like disco associated with learners engaging in love
affairs as such conventional learners felt thatvalhg open school learners to attend the
activities would give them access to their girlsowdould easily be snatched away from them.
Government transport facilities that are found overnment secondary schools are also not

accessed by open secondary school learners.

Head teachers of conventional schools experiencglolegns of sourcing enough teaching and
learning materials including examination materfalsopen schools.(4.11.2 P80-82)Money that
open schools contribute towards the running ofdteventional school is usually not enough.
This research revealed that open schools neither gaiding rules nor by-laws for disciplining
learners. Most of the rules are borrowed from tbeventional schools. Applications of these
rules posed challenges because most of open skdayakers are adults. Code of dressing, hair
upkeep and others were difficult to be applied ldeo students who attend school at open
schools. That made application for the rule ofipgtup on uniform difficult for learners in open
secondary school learners. The research also esl/éladt head teachers experienced problems
with safety of school properties due to some opzhoal learners who are suspected to steal
school properties and either sell them or use tf@ntheir own purposes.(4.5.3 P58-59). The
results suggest that most teachers worked hardeiopen schools since they were fast paying
than the conventional school which paid them atethe of the month. In certain cases the same
money caused problems since coordinators coulddattoe head teachers in making the
signatory when withdrawing money. Conflicts thaseamongst conventional and open school
learners were other challenges that the reseandmlesl. Scramble for learning resources,
entertainment facilities, and girls were some @ things that usually caused conflicts amongst

the two groups. Head teachers were usually in probltrying to solve these.(4.7.4 P65-67)

Coordinators were also faced with challenges asaled by the research. The first problem was
that learners were not able to pay their fees dmrttons in time. (4.11.3, P82-83). The other
problem was poor performance by the learners dubkeio poor background. The research also
revealed that scramble for the open secondary scbsources like money, teaching space and

others were yet other challenges met by the coatdlis.
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5.2 RECOMMENDATIONS

5.2.1 Recommendations to schools running open secondary schools
Due to the findings from this research, it is recoended that the following steps be taken by

schools and MoOEST so as to improve the environimewhich open secondary school education

is provided.

>

The research has revealed that time allocated fpen cschool lessons is inadequate
therefore institutions should make sure that opegoisdary school learners should be
given enough learning time possible so that théyeae their intended goals.

Research has shown that relationship between apknanventional learners is not good
in schools as such using Eco systemic theory a thempughly scrutiny should be made
on what is needed to enhance co-existence of thetytpes of learners in one learning
institution so that they can benefit from each nthe

Empirical evidence has shown learners in open dshuave little time allocated for a
learning period hence they do not copy down sumesafieachers should encourage the
use of MCDE modules by open secondary learnerbaahe little learning time can be
well supplemented.

Local leaders need to immediately mobilise theneselio come up with by-laws that
would protect girls from abuses and set minimumdaomns for land lords who intend to
house girls in their houses and other premisesnseimum sanitation requirements and
introduce security measures needed these learmens &buse and theft of their
properties.

Research has revealed that school facilities asy during week-ends as such teachers
should be encouraged to use other near- by fasiliike those of a church, primary
schools and others so that week-end teaching cantbeved.

It has been also revealed through this researc¢foffem school run without rules as such
it is recommended that schools should come up Wwjthaws which should help in
smooth running open secondary schools.

Head teachers should seriously consider allowirgnagecondary school learners using
school libraries and laboratories so that theirfigsy can be improved. Emphasis should

put on senior classes as they prepare for theiaMabchool Certificate Examinations.
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Research has revealed that open school learner®Badiowed to fully use classes hence
proper arrangements should be made by head teaniniordinators on how best such
facilities can be shared to avoid scramble for songterials which cause unnecessary
tensions which might have negative impact on learior both conventional and open
secondary school learners.

This research established that open school learseltsschool facilities within the
community around the school as such using PTAs, Ski@l traditional leaders, head
teachers should civic educate the communities mditet buying stolen school materials
from open school learners.

Research has revealed the Ministry of Educatioeréa and Technology has no policies
for running open secondary schools, it is therefemmended that there should be
clear policies guiding running of open secondaiyosts. All secondary schools running
open secondary schools should have uniform comditguided by the same policies to
avoid variations which in certain cases are disathgeous to learners.

Much as open schools are under MCDESs, researctetiaaled that there is no follow up
as to how learning is done in these schools. lec®@mmended that Malawi College of
Distance Education in its structures should hawpentorate section which should be

going round open secondary school checking quafigervice delivery to the learners.

5.3 Suggestions for further research

This case study investigating problems experiermedpen secondary schools running within
conventional secondary schools has revealed thae tlare potential areas to be further
researched. | believe that the value of case ss#igously lie in their ability to provide insight
that may be pursued in subsequent studies. It & tduthis fact that | have identified the
following potential areas as still fertile grourfds further research:

How open secondary school affect the behaviour arfventional secondary school
learners.

Exploring the impact on the use of laboratories pamformance of open secondary
school learners in science subjects.

Comparative research on Malawi School Certificat@rinations pass rate between
conventional secondary learners and open secotetmners in secondary schools.
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5.4 Conclusion
Chapter 5 provided an opportunity to place sidesio- findings revealed by related literature

and those revealed by the empirical investigation furpose of identifying their reciprocal
relevance. The same chapter also gave out the meodations to administrators of
conventional secondary school head teachers andlinators on how best open secondary
schools can run to make them a success. In the sa@neer recommendations are given out to
Ministry of Education Science and Technology omfolation of policies that would include

open secondary schools.
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APPENDIX 1: Students of Chilumba open secon

dary school
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APPENDIX 2: Students of Katoto secondary school




APPENDIX 3: Students of Rumphi secondary school
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APPENDIX 4: Concert letter to participate in the study.

Y’ 11202V UNIVERSITY.

Mzuzu University
Private bag 201
Luwinga
Mzuzu 2
Dear Sir/ Madam,
CONSERT TO PARTICIPATE IN THE STUDY

As a student at the above mentioned institutiorsying a Masters in Teacher Education, | am
required to make a formal presentation of thesigkw@ds such | intend to conduct an
investigation on challenges experienced by open skgondary school operating within a

conventional secondary school.

| therefore request if you could answer the questdre provided to you either verbally or

through writing.

| promise confidentiality on the information receds from you except for the assessment

purposes.

Yours Sincerely,

JOSEPH W.C. MUNYIMBILI.
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APPENDIX 5: INTRODUCTORY LETTER

WZUZU UNVERSITY

OFFICE OF THE DEPARTMENT HEAD Luwinga

Mzuzu University

Private Bag 201

EDUCATION AND TEACHING STUDIES
October 30, 2013

The Divisional Educational Manager,
Northern Education Division,

P. Box 133,

Mzuzu.

Dear Sir,

PERMISSION TO USE SECONDAY SCHOOLS IN KARONGA, RUMPHIAND
MZUZU CITY EDUCATION DISTRICT FOR RESEARCH:

Mr. Joseph Munyimbili of Mzuzu Government Secondachool is a graduate Student of
Mzuzu University studying for a Master of Educat{®fEd.) degree in Teacher Education. Mr.
Munyimbili has completed the first phase of hisgyreon and is now in the second phase where
he is expected to conduct a research in prepartdrdrer thesis writing.

Mr. Munyimbili would like to involve some secondasghools in Karonga, Rumphi and Mzuzu
City Education Districts for his data collection’
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| am therefore writing to seek your permissionNbtr Munyimbili to use the mentioned
Secondary schools in your Educational DivisionH@rresearch.

Sir, | would appreciate very much if Mr. Munyimbwliould be granted the permission.

Yours Sincerely,

Sam D. Dumba Safuli (PhD)
COORDINATOR MEd. PROGRAMME

Cc: District Education Manager - Karonga,
District Education Manager - Rumphi
District Education Manager - Mzuzu City
Head Teacher, Chilumba Secondary School, Chiluikaenga,
Head Teacher Rumphi Secondary School, Rumphi

Head Teacher Katoto Secondary school. Mzuzu City,
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APPENDIX 6: Questionnaire for students

Questionnaire:

AGE LEVEL (Tick where it is appropriate)

LEVEL (YEARS)

15-25

30-40

41-55

56-65

65 and above

2. SEX Male------------ Female -----------

3. School's name: ------ e e e e

4. How long have been at this school?

5. How long is it from your home to this schoolApproximated distance in kilometres)
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6. Long distances covered to school had negatfeetsefon your academic performance.

(a) I strongly agree (b) | agree (c) Neutral (d) Dise (e) Strongly disagree
() No response

7. Where do you operate from at school?
(a) Parents home (b) relatives home (c) rentedén¢ad) my home

8. Describe the quality of accommodation that yoe in.
(a) Very bad (b) bad (c) average (d) good(e) geryd.

9. How do you assess security in rented houses?

(a) Very bad (b) bad (c) average (d) good (ey gaod (f) no response

10. How do you look at the allocated time for leagnn each full school day?
(a) Enough (b) Fair (c) little (d) Average (&ry little

11. How many periods are allocated for your ful@a day?

(If the space is not enough use any space fourdislocument)
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14. Which materials do you share with the othepsth

15. In your own views how are materials sharecbat ychools?

(a) Properly (b) fairly (c) average (d) badly (e) véxadly

16. What problems do you face in sharing these ma¢g#acilities?

17. Are you allowed to have night studies your stho

(@) Yes (b) No
18. If the answer to the above question is no, amwou affected academically?

(a) Very much affected (b) A little bit affecte
(¢ )Neutral (d) No effe

19. If you are an open day scholar what made ywmutfos school?

(If space is not enough use any space that youriititis document)

20. List down challenges that you find in attendsggool at open day secondary school?
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21.

(ii)

(iii)

(iv)

v)

What good things do you find attending schoaeen day secondary school?
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Thank you for your cooperation.

APPENDIX 7: Oral questions to the Head teachers.

ORAL QUESTIONS TO THE HEADMASTERS

1. What problems do you meet in administration of opecondary school funds as the
overall administrator of the two schools?
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2. Explain the problems that you meet in distributiegching and learning materials
amongst the open and conventional students.

3. How does money that teachers receive from opemsdacy school teaching affect their
teaching both at open and conventional school?

4. What problems do you meet in instituting rules &t meant for the conventional
students to the open students?
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THAT YOU FOR YOUR COOPERATION.

Appendix 8: Oral Questions to the Coordinators.

ORAL QUESTIONS TO THE COORDINATORS OF THE SCHOOLS.

1. When do open day learners start their lessons &eth o they knock off for the day?
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2. What do you think are the effects of this time ediiton on their performance in the
national examinations or any other summative tests?

3. What are the age rages of open day students atdieo|?

4. What has been the enrolment of learners in ternsexfor the past five years?
(a) 2013 Females------------=---------- Males -——--nmmmmmemee
(b) 2012 Females ---------------------- Males ——---mmmemcmeme
(c) 2011 Females ----------=----=------ Males ——---mmmemcmeme
(d) 2010 Females ----------=----=------ Males ——---mmmmcmcmeme
(e) 2009 Females ---------------------- Males ——---mmmcmcmeme
5. What administrative challenges do you encountehn thits enrolment?

6. What challenges do open day learners meet witkdheentional students?
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THANK YOU FOR YOUR COOPERATION.
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